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Abstract 

 

This study explores how family socioeconomic status (SES) affects parental involvement in 

children's education in Indonesia, specifically within home and school environments. Although 

parental involvement is essential for academic success, differences across SES groups in 

Indonesia are not yet fully understood. Using data from 160 families representing diverse SES 

backgrounds, this research employed t-tests and correlational analyses to examine the 

influence of SES on parental involvement. Results show that families with higher SES exhibit 

greater involvement in home-based educational activities, while involvement at school remains 

consistent across different SES levels. Additionally, notable gender differences emerged: 

mothers from high-SES families were significantly more involved compared to mothers from 

low-SES families, whereas fathers' involvement did not significantly differ based on SES. 

Correlational analyses further demonstrated that SES indicators, particularly parental 

education levels, were strongly associated with home-based involvement but had little relation 

to school-based involvement. Regression analysis confirmed that SES significantly predicts 

home involvement but not involvement at school. These findings underscore the importance 

of providing targeted support to promote home-based parental involvement among low-SES 

families. Future research should investigate qualitative factors, such as school policies and 

cultural norms, to better understand their impact on parental involvement. 
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Introduction 

Numerous studies assert that parental involvement plays a fundamental role in children’s education 

(Poon, 2020; McNeal Jr, 2014; Phillipson & Phillipson, 2012; Hill & Tyson, 2009). Research indicates 

that structured parental involvement programs lead to both academic and non-academic 

improvements in children, reinforcing the importance of parental involvement (Cosso et al., 2022). 

Other research highlights a relationship between socioeconomic status (SES) and parental 

involvement. Studies have shown that higher SES is associated with greater parental involvement, 

particularly in home-based learning activities, such as providing academic support and educational 

resources (Li et al., 2020). However, in low-SES households, parental involvement tends to be limited 
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due to economic constraints. Low socioeconomic status is associated with diminished parental self-

efficacy, whereas parents from higher socioeconomic backgrounds tend to engage more actively in 

their children’s education (Phillipson & Phillipson, 2012). 

 

Such differing family backgrounds significantly influence the extent of a child’s developmental potential. 

Low levels of parental educational participation are typically found in economically disadvantaged 
families (Camacho-Thompson et al., 2016). Additionally, students from low-income, single-parent 

families exhibit considerably lower academic achievement than those from higher socioeconomic 

backgrounds (Jacobs & Harvey, 2005). 

 

Extensive research has examined parental involvement in relation to children's academic 

performance. Some studies address the impact of low-income families on parental involvement 

(Fantuzzo et al., 2004; Lee & Bowen, 2006; Suizzo et al., 2016; Wang et al., 2016). However, current 

research has not extensively examined the comparison between low- and high-socioeconomic status 

(SES) families concerning their involvement in their children's education. Hence, this study aims to 

investigate the influence of family socioeconomic status on parental involvement.  

 

Although the positive effect of parental involvement on educational outcomes is well-documented 

and published globally, few significant studies have specifically examined parental involvement within 

the Indonesian context. Most extensive studies on parental involvement rely on samples from the 

United States (Fantuzzo et al., 2004; Lee & Bowen, 2006; McNeal Jr, 2014; Suizzo et al., 2016). In 

Asia, studies have been conducted in China (Wang et al., 2016), Korea (Lee & Song, 2012), and Hong 

Kong (Phillipson & Phillipson, 2007, 2012). 

 

Within the Indonesian context, parent involvement is primarily structured around school 

committees. In Indonesia, the idea of parental involvement remains ambiguous. Rather than using 

parental participation as a means to enhance students' academic performance, research by Fitriah et 

al. (2013) found that parental involvement was mainly limited to financial contributions for establishing 

and developing schools prior to the introduction of the Free School Program. Since the 

implementation of free schooling, parental involvement in school budgeting has become increasingly 

limited, with parents no longer participating in distribution planning or contributing to decision-

making in school committees (Fitriah et al., 2013). These issues underscore the need for further 

investigation into parental involvement in Indonesia, focusing on both in school-based and home-

based forms.  

 

Parental Involvement and Academic Achievement 

Parental involvement is defined as parents' participation in their children's educational processes and 

experiences (Jeynes, 2011). It also encompasses communication, interaction, and partnership 

between parents, schools, and children to support children’s educational success (Hill et al., 2004). 

Parental involvement is categorized into two types: home-based and school-based involvement. 

School-based involvement includes parental participation in school activities aimed at improving 

children’s academic performance (Seginer, 2006), such as attending parent-teacher meetings, school 

programs, and engaging in voluntary activities (Lee & Bowen, 2006). Home-based involvement 

consists of parents’ efforts to support their children’s learning, provide guidance on school-related 

activities, and encourage their motivation to study at home, such as by assisting with homework 

(Seginer, 2006). 
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Numerous studies have examined the impact of parental involvement on students' academic 

performance. The relationship between parental involvement and educational outcomes was 

observed by Stevenson and Baker (1987), who found that parents who contributed more to school 

events had children who performed better academically than children whose parents were less 

involved. Research further indicates a strong correlation between parental involvement and academic 

achievement (McNeal Jr, 2014; Jeynes, 2007; Lee & Bowen, 2006; Fantuzzo et al., 2004). McNeal Jr 
(2014) demonstrated that aspects of parental involvement, such as discussions and communication, 

have a significant effect on students’ attitudes, behaviors, and achievements. Parental involvement 

enhances children’s motivation by encouraging educational activities at home and assisting with 

homework (Hill et al., 2004). Additionally, Pinquart (2016), evaluated numerous studies examining 

the relationship between parenting styles and academic success, including achievement, motivation, 

and behavior in school and conclude that parental involvement is among the most critical factors 

impacting academic achievement. 

 

Further, several studies have identified that parental involvement in children’s academic success varies 

across socioeconomic statuses (Hill et al., 2004; Lee & Bowen, 2006). Fantuzzo et al. (2004) argued 

that parental involvement programs for vulnerable groups, such as low-income families, tend to focus 

on home learning situations, providing resources that ultimately enhance children’s motivation and 

self-efficacy. McLaughlin and Shield (1987) report that students from low socioeconomic 

backgrounds, whose parents were involved in their education, demonstrated better academic 

performance than students whose parents were not involved. 

 

Conversely, not all studies support parental involvement as a beneficial factor in strengthening 

academic success. Some research suggests that parental involvement may not correlate with academic 

performance and may even negatively impact achievement (Domina, 2005). Wang et al. (2016), 

critically reviewed articles on parental involvement, finding that direct parental involvement has little, 

no, or even negative effects on the achievement of high school students. Thus, the impact of parental 

involvement on children’s academic performance remains a contentious issue among researchers and 

experts. 

 

The Influence of Family Socioeconomic Status on Parental Involvement 

Family socioeconomic status (SES) is often represented by cultural capital possessed by individuals 

and families, including power, social status, job access, and assets (Mueller & Parcel, 1981). Duncan 

et al., (1972) propose three indicators for assessing family socioeconomic status: education level, 

occupational level, and income. Research indicates that these factors are associated with parental 

involvement. 

 

Family socioeconomic status (SES) plays a critical role in shaping parental involvement in children's 

education. Research suggests that higher SES families tend to engage more in their children's learning 

process due to greater access to resources, higher parental education levels, and more flexible work 

schedules. For example, a study by Mao (2022) found that SES significantly influences parental 

expectations and home learning environments, which in turn affect children's learning behaviors (Mao, 

2022). Similarly, higher SES parents often provide more educational materials, better tutoring, and 

engage in more discussions about academic progress, fostering a stronger educational foundation for 

their children (Rahman et al., 2024). 

 

Conversely, lower SES families may face barriers to active parental involvement due to financial 

constraints, lower educational attainment, and work commitments that limit their time and capacity 



 

Journal of Educational, Health and Community 

Psychology Vol 14, No 1, 2025 E-ISSN 2460-8467 

Mas’ud et 

al., 

 

 

 

 

 

 

339 
 

to engage in their children's education. A study by Francisco et al. (2024) highlighted that while 

parental involvement positively correlates with academic achievement, families with lower SES 

struggle to provide the same level of educational support, reducing their children's overall academic 

success (Franscisco et al., 2024). Moreover, Hernández-Padilla et al. (2023) found that lower SES 

parents often provide less structured academic support, impacting student performance, particularly 

in subjects like mathematics. 
 

Despite these challenges, interventions and support programs can enhance parental involvement in 

lower SES families, helping to bridge the educational gap. Research by Gu et al. (2024) emphasized 

that fostering parental involvement , even among economically disadvantaged families, can significantly 

improve student outcomes (Gu et al., 2024). Schools and policymakers should therefore consider 

strategies such as parent training programs, flexible meeting schedules, and increased access to 

educational resources to ensure all children, regardless of socioeconomic background, benefit from 

strong parental involvement. 

 

The Influence of Parental Income on Parental Involvement 

Low-income parents frequently face barriers to participating in their children’s education, including 

limited social capital and lack of resources (Reynolds, 1991). Economic difficulties affect parental 

involvement by lowering their expectations for their children’s educational participation (Yamamoto 

& Holloway, 2010). Low-income parents are stereotypically less involved in their children’s education 

than wealthier parents (Camacho-Thompson et al., 2016), which can lead to poorer academic 

outcomes for low-income children (Jeynes, 2007). 

 

Parental income significantly influences parental involvement in children's education, often shaping the 

extent and type of participation. Research suggests that higher-income families tend to have greater 

access to educational resources, enabling them to engage more actively in their children's academic 

development. According to Careemdeen (2024), while parental income may not directly affect overall 

involvement, it influences specific aspects of participation, such as financial support for education-

related activities and access to extracurricular programs. Similarly, Yizengaw (2024) found that 

income level affects home-based parental involvement, impacting children's academic competence 

and social skills. These studies highlight the economic disparities that influence how parents engage 

in their children's learning experiences. 

 

However, some studies indicate that lower-income parents still exhibit high levels of engagement, 

despite financial constraints. Lumaygay and Orong (2024) found that even among families earning 

below $172 per month, parental involvement remained high, demonstrating that factors like parental 

motivation and educational values play a crucial role. Similarly, Omarkhanova et al. (2024) emphasized 

that regardless of income level, parental involvement  positively impacts students' academic success, 

social interactions, and self-esteem. These findings suggest that while financial resources can enhance 

parental involvement, other factors, such as cultural expectations and personal commitment, 

contribute significantly to a child's educational support system. 

 

Overall, while income plays a role in shaping parental involvement, it is not the sole determinant. As 

Iyoboyi et al. (2021) pointed out, employment status, education level, and parenting style also 

influence children's economic opportunities and academic outcomes. This underscores the need for 

policies that support parental involvement across all socioeconomic levels, ensuring equitable access 

to resources and opportunities that enable children to thrive academically and socially. 
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The Influence of Parental Education Level on Parental Involvement 

Parental involvement in children’s education varies depending on parents’ educational attainment. 

Existing research suggests that parents’ educational level is related to their competence in fostering 

children’s involvement (Hill et al., 2004). Among socioeconomic indicators, parents’ educational level 

is closely associated with parenting style and adolescents’ achievement (Hill et al., 2004). Another 

study by Martinez-Gonzalez (2008) found that parents with lower educational attainment tend to 
engage differently, offering limited academic support, such as discussing school life, providing 

restricted learning resources, and showing affection. 

 

Parental education level significantly influences the extent and nature of parental involvement in 

children's education. Highly educated parents tend to be more involved in their children’s learning 

through direct academic support, communication with teachers, and fostering a learning-friendly 

environment at home (Harbola & Dutt, 2024). Research has shown that mothers with higher 

education levels engage more actively in their children’s education, particularly in parenting, learning 

activities, and volunteering in school settings (Yulianti et al., 2018). However, in rural areas, less-

educated parents may still be actively involved, particularly in informal learning and community-driven 

educational efforts, indicating that involvement manifests differently based on socio-economic 

context. 

 

Despite the apparent correlation between parental education and involvement, some studies suggest 

that the nature of parental involvement matters more than the level of education itself. A study found 

that children's academic success is influenced by specific dimensions of parental involvement, such as 

monitoring school progress and establishing good study habits, rather than parental education level 

alone (Lim, 2021). This indicates that even parents with lower educational attainment can positively 

impact their children's academic achievement through active engagement in learning processes. 

However, highly educated parents often have greater access to resources, knowledge, and networks 

that facilitate more effective involvement in their children's education. 

 

Additionally, parental education level influences the type of support children receive beyond academic 

assistance. Studies suggest that highly educated parents contribute not only to academic achievements 

but also to children’s cognitive and social development by fostering self-confidence, critical thinking, 

and educational aspirations (Belaić, 2021). On the other hand, lower-educated parents may emphasize 

perseverance and practical skills as key aspects of education, showing that different educational 

backgrounds shape varying approaches to parental involvement (Sreekanth, 2023). Overall, while 

parental education level does impact involvement, the quality and type of parental involvement remain 

the most crucial factors in influencing children's academic and personal development. 

 

The Influence of Parental Occupation on Parental Involvement 

Many researchers suggest that middle- and upper-class families place a higher value on education than 

working-class families (Lareau, 1987). Lareau (1987) further explains that working-class parents have 

lower educational skills and economic resources to meet teachers' demands compared to middle-

class families, who typically have more prestigious jobs and skills aligned with educational 

expectations. Consequently, these differing backgrounds influence how parents cooperate with 

teachers and engage in school activities. Moreover, unlike middle-class families, working-class families 

are less likely to visit their children’s schools, support their enrolment in advanced classes, or monitor 

their educational progress (Hill & Taylor, 2004). When parents have a good education and prestigious 

jobs, their children may see them as role models and aspire to similar career and educational goals 
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(Hill et al., 2004). This positively impacts students, fostering high aspirations for educational and 

occupational success that can cultivate motivation and aspirations for a better educational future. 

 

Parental occupation significantly influences parental involvement in children's education, shaping the 

level and type of engagement parents have with their children's learning process. A study conducted 

in Kenya found that parental occupation has a direct and positive impact on parental involvement, as 
working parents often have limited time to actively participate in school-related activities but may 

provide financial support instead (Guyo et al., 2022). Parents in higher-income occupations tend to 

be more involved in their children's education due to greater financial resources and educational 

background, whereas lower-income or physically demanding jobs may restrict active participation in 

school events and homework assistance. 

 

Research also suggests that the psychological and sociological dimensions of parental involvement 

extend beyond occupation alone. A 2023 study emphasized that while socioeconomic status, including 

occupational status, plays a role in shaping involvement, beliefs, attitudes, and school climate are also 

significant factors (Georgiou, 2023). This implies that even parents in lower-income occupations can 

be actively engaged if schools implement strategies to encourage participation and overcome work-

related barriers. 

 

Additionally, recent research highlights that parental occupation influences not just direct involvement 

in school activities but also affects students’ academic performance, emotional intelligence, and moral 

values. A 2022 study found that children of working mothers showed higher moral values and 

emotional intelligence compared to those with stay-at-home mothers, suggesting that exposure to 

working environments may influence children's social and cognitive development (Kumari & Singh, 

2022). This underscores the complex and multidimensional relationship between parental occupation 

and parental involvement in education. 

 

The Gap of Study 

Parental involvement in children's education has been extensively studied across various 

socioeconomic contexts, primarily in Western and East Asian settings. Prior research consistently 

highlights the correlation between socioeconomic status (SES) and parental involvement  in both 

home-based and school-based educational activities (Hill et al., 2004; Lee & Bowen, 2006; Fantuzzo 

et al., 2004). These studies predominantly focus on high-income nations where cultural and 

institutional structures significantly differ from those in developing countries, including Indonesia. 

 

Although studies have examined the impact of low-income backgrounds on parental involvement, 

little research has compared the involvement of parents from both low- and high-SES groups within 

the Indonesian context. Existing studies on parental involvement in Indonesia primarily discuss 

financial contributions, such as school funding before the introduction of the Free School Program 

(Fitriah et al., 2013) but fail to explore the different dimensions of home- and school-based 

involvement across SES groups. Furthermore, there is limited empirical research that quantitatively 

assesses how SES influences parental involvement beyond financial contributions. 

 

Additionally, much of the global literature on parental involvement has emphasized the role of SES in 

shaping general academic engagement without distinguishing between fathers’ and mothers’ 

involvement. Previous studies suggest that maternal involvement is often more pronounced in 

children's education, particularly in home-based activities, yet there is little exploration of whether 

these differences persist across SES levels (Lareau, 2018). In Indonesia, gender roles and cultural 
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expectations may shape parental involvement differently than in Western contexts, necessitating 

further investigation. 

 

Moreover, while international studies have documented the role of parental education and 

occupational status in facilitating school involvement (Epstein, 2018; McNeal Jr, 2014), findings from 

developed countries may not be directly applicable to Indonesia due to cultural and systemic 
differences. The structure of parental involvement in Indonesian schools remains unclear, particularly 

given the hierarchical relationship between parents and teachers, which may influence school-based 

involvement differently than in Western settings (Yulianti et al., 2018). 

 

Thus, this study seeks to address these research gaps by investigating how SES influences parental 

involvement in children's education within the Indonesian context. By comparing parental 

involvement between high- and low-SES families and examining gender-based differences, this study 

aims to provide a nuanced understanding of the mechanisms through which SES affects educational 

engagement in an underexplored cultural setting. The findings will contribute to the broader 

discourse on educational equity by offering insights into the barriers and facilitators of parental 

involvement in a developing country framework. 

 

Hypotheses 

In light of the significance and context of this study, the research aims to investigate the impact of 

socioeconomic status on families from two distinct Indonesian backgrounds through the following 

research questions: 

 

⎯ Does parental involvement vary between fathers and mothers from high SES and low SES? 

⎯ Does parental involvement in children’s education vary by socioeconomic level? 

⎯ Does family socioeconomic status predict parental involvement? 

 

This study seeks to broaden current research by adding the Indonesian family context, which may 

culturally differ from those of other countries extensively explored by researchers. This study 

hypothesizes the following: 

 

⎯ There is a significant difference in parental involvement of fathers between high SES and low SES 

groups. 

⎯ There is a significant difference in parental involvement of mothers between high SES and low 

SES groups. 

⎯ Parental involvement both school and home involvement vary significantly across different 

socioeconomic levels.  

⎯ A relationship exists between socioeconomic status and parental involvement, with higher 

socioeconomic families showing greater involvement in their children's educational activities 

compared to families with lower economic status. 

⎯ Family socioeconomic status predicts parental involvement both school and home involvement 

 

Method 

The research used an explanatory design, which is a fundamental purpose of correlational research 

design aimed at explaining relationships between variables (Creswell, 2014). Additionally, this study 

also conducted independent t-test and regression analysis to understand variations across SES and 

the influence of family socioeconomic status on parental involvement.  
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Participants 

The target population for this study consists of Indonesian parents with children enrolled in primary 

school. This research employed purposive sampling 160 families from a representative cross-section 

of low, middle, and high SES backgrounds. The sampling technique was chosen to ensure diversity 

and representation across different SES groups and geographic locations.  

 
Among the participants, 78 parents were from the Takatidung coastal area in Polewali Regency, West 

Sulawesi, a region characterized by a predominantly underprivileged population. Fathers in this group 

held occupations such as fishermen, drivers, and laborers, while most mothers were homemakers. 

Family incomes in this group ranged from Rp. 0 to Rp. 2,000,000 per month, and parental education 

levels varied from primary school completion to high school graduation, with only a few parents 

holding bachelor’s degrees. The second group consisted of 82 families from middle- to high-SES 

backgrounds, residing in Polewali, Majene, and Makassar City. These families were selected to provide 

a contrast to the low-SES group and to ensure a broader representation of Indonesian parents. 

 

Procedures 

Questionnaires, previously translated into Bahasa Indonesia, were distributed to the selected 

participants. For low-SES families, the researcher visited an elementary school in Takatidung village, 

where many local families enrolled their children. After identifying eligible parents, the questionnaires 

were delivered to households with the assistance of research assistants. Some responses were 

collected via online questionnaires to accommodate accessibility. For middle- to high-SES families, 

additional data were collected through online questionnaires distributed to the researcher’s 

professional networks, specifically targeting colleagues and their spouses who had school-aged 

children and represented high socioeconomic status (SES) families. 

 

Instruments 

Data were collected using the Parents' Attributions and Perceptions Questionnaire (PAPQ), 

developed by Phillipson & Phillipson (2007, 2010, 2012). All questionnaires were adapted and modified 

to fit the context of this study. Instrument modification involved locating existing instruments from 

journal databases, contacting the authors, obtaining permission to modify them, and adjusting as 

necessary to meet the research needs (Creswell, 2014). 

 

Family Socioeconomic Status 

The first section of the questionnaire assesses family socioeconomic status. Family SES is measured 

by asking questions about parents’ gender, educational level, occupation, and income. The 

questionnaire was provided in the families' preferred language for ease of understanding. Parents 

selected their education level from the following categories: 1) did not complete primary education, 

2) primary education, 3) lower secondary education, 4) higher secondary education, and 5) tertiary 

education. Additionally, parents reported their monthly income, which was classified into five ranges 

based on the average income of Indonesian families, expressed in Indonesian rupiah: 1) 0-1 million, 2) 

1-2 million, 3) 3-5 million, 4) 5-10 million, and 5) above 10 million. Occupational categories were also 

organized, ranging from less skilled or prestigious jobs to the most skilled or prestigious positions 

within the Indonesian context. 

 

Parental Involvement 

Parental involvement is evaluated through two indicators: home-based involvement and school-based 

involvement. Home-based involvement captures parents' involvement in learning activities at home, 

whereas school-based involvement measures their participation in school-related activities. Parental 
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factors are measured using a modified Parents’ Attribution and Perception Questionnaire (PAPQ) 

(Phillipson & Phillipson, 2007, 2010, 2012), which includes subscales that gauge parents' evaluation of 

their children's involvement at school and home. The parental involvement scale consists of 10 items 

asking parents to indicate their level of involvement in their children’s daily lives both at home and 

school. The overall Cronbach’s alpha score is .804, indicating good internal consistency. To ensure 

the content validity of the parental involvement scale, the items were carefully selected and adapted 
from the well-established Parents’ Attribution and Perception Questionnaire (PAPQ) (Phillipson & 

Phillipson, 2007, 2010, 2012).  

 

For school-based involvement, parents are evaluated on items related to school engagement, such as 

joining parent-teacher associations, attending parent-teacher meetings, and participating in parent-

teacher interviews. Home-based involvement includes activities like helping with homework, engaging 

in educational discussions, and providing learning resources. Parents rate each statement on a five-

point scale ranging from "Never" to "Always," with higher scores reflecting greater involvement. 

Sample items include “I participate in the parent-teacher association at my child’s school” (school 

involvement) and “I talk to my child about their daily activities” (home involvement). 

 

Data Analysis 

This study involves multiple variables that act as predictors of the dependent variable. To answer the 

research questions and test the hypotheses, a "test of difference" will be applied using an independent 

t-test for data with a normal distribution, and a non-parametric independent test for data that does 

not follow a normal distribution. Initially, the socioeconomic background is described by dividing 

participants’ educational level, income, and occupation into two groups: high and low SES. Frequency 

analysis identifies how many participants belong to each SES category (Muijs, 2004). 

 

The next step involves comparing group means of the parental involvement variables (home-based 

and school-based involvement) variables across SES categories. Mean group results and independent 

statistical tests are valuable for identifying potential differences (Muijs, 2004) in parental involvement 

and attribution levels across SES groups. To address the second research question, correlational 

analysis is conducted to examine relationships between variables (Muijs, 2004). 

 

In this study, the three independent variables are family socioeconomic status indicators (parental 

education level, parental income, and parental occupation). The dependent variables are parental 

involvement (both home and school involvement), measured in conjunction with independent 

variables. Association testing is conducted to examine all variable relationships. This step involves 

determining whether socioeconomic factors correlate with parental involvement using pearson’s 

correlational analysis. Lastly, regression analysis is performed to confirm the impact of SES factors on 

parental involvement. IBM SPSS 26 was used to analyze the data. 

 

 

Results 

Based on the data and statistical calculations, we identified that 82 parents hold tertiary education 

degrees, 78 parents have well-established occupations, and 80 fall into the middle-to-high income 

bracket. Although a few highly educated mothers are not employed, they are still classified within the 

high SES group due to their educational qualifications, as they could readily compete in the job market 

if they opted for a career. In Indonesian culture, it is common for educated mothers to choose 

domestic roles. In summary, the analysis reveals 82 high SES parents and 78 low SES parents with 36 

high SES fathers and 36 low SES fathers and 46 high SES mothers and 42 low SES mothers. 
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Test of Difference 

An independent samples t-test was performed to assess the difference in mean parental involvement 

between the two groups. Parental involvement was divided into two categories: home-based 

involvement and school-based involvement. Each category consisted of five questions, with response 

options on a scale from (1) never, (2) rarely, (3) sometimes, (4) regularly, to (5) always. 
 
Table 1 

Test of Difference: Comparison of Group Means Among Variables 

Variable Group N Mean SD t-test (sig, 2-

tailed) 

Cohen’s D 

Parents’ Gender       

Father Involvement High SES 36 3.80 0.75 .638 0.19 
 

Low SES 36 3.67 0.58 
 

 

Mother Involvement High SES 46 3.93 0.55 .000 1.28 
 

Low SES 42 3.07 0.78 
 

 

Parental Involvement 

Parental Involvement High SES 82 3.89 0.62 .000 0.85 
 

Low SES 78 3.30 0.76 
 

 

Home Involvement High SES 82 4.07 0.55 .000 1.14 
 

Low SES 78 3.24 0.88 
 

 

School Involvement High SES 82 3.71 0.79 .106 0.42 
 

Low SES 78 3.37 0.82 
 

 

Note. N = 160. SD = Standard Deviation. 

 

The analysis of father involvement shows that there is no statistically significant difference between 

high SES and low SES families (p < 0.05) even though father from high SES group have slightly higher 

involvement that those of low SES with mean 3.80 and 3.67 respectively. The calculated Cohen’s d is 

0.19, indicating a small effect size. This suggests that the null hypothesis, which posits no difference 

in father involvement based on SES, cannot be rejected. Consequently, we fail to accept the 

alternative hypothesis that SES affects father involvement, indicating that father involvement levels 

remain relatively stable regardless of SES. The lack of significant differences in father involvement 

across SES groups may reflect the universal importance of paternal roles, regardless of socioeconomic 

status. 

 

Conversely, mother involvement exhibits a statistically significant difference between high SES and 

low SES families, with high SES mothers demonstrating higher involvement (mean = 3.93) than low 

SES mothers (mean = 3.07). The p-value for this comparison is 0.000, which falls below the 0.05 

threshold, allowing us to reject the null hypothesis, indicating mother involvement varies across SES. 

The Cohen’s d value of 1.28 suggests a large effect size, signifying a substantial difference in mother 

involvement based on SES. Higher SES appears to be associated with greater mother involvement in 

family-related activities, reflecting the potential influence of socioeconomic resources on mothers' 

capacity to participate actively in their children's lives. 
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Overall parental involvement reinforces the association between SES and parental involvement. High 

SES families have a mean parental involvement score of 3.89, in contrast to the 3.30 mean observed 

among low SES families. With a p < 0.05, this difference is statistically significant, enabling us to accept 

the alternative hypothesis that parental involvement varies across SES.  The Cohen’s d value of 0.85 

represents a large effect size, suggesting that SES plays a considerable role in shaping overall parental 

involvement. Home involvement also reveals a significant difference between SES groups, with high 
SES families reporting a mean score of 4.07, while low SES families have a mean of 3.24 (p<0.05). The 

effect size, as measured by Cohen’s d, is 1.14, which is considered large, allowing us to confidently 

accept the alternative hypothesis that SES affect home involvement.  

 

Meanwhile, school involvement does not exhibit a statistically significant difference between high SES 

and low SES families (p>0.05), with a mean score of 3.71 for high SES families and 3.37 for low SES 

families. Although the mean score for high SES families is higher, the Cohen’s d value of 0.42 suggests 

only a small to moderate effect size. This finding suggests that SES does not significantly affect school 

involvement, implying that parental involvement in school-related activities is relatively same across 

SES groups.  

 

Correlational Analysis 

A descriptive analysis and bivariate correlational analysis were performed on the variables. The table 

below displays the means, standard deviations, and intercorrelations among socioeconomic and 

parental involvement variables (N=160). 

 

Table 3 

Bivariate Correlations Among Socioeconomic and Parental Involvement Variables 

Variables 1 2 3 4 5 6 

1. Parents' Educational Level — 
     

2. Parents' Occupation .728** — 
    

3. Parents' Income .678** .782** — 
   

4. General Parental Involvement .401** .325** .234 — 
  

5. School Involvement .232 .159 .050 .901** — 
 

6. Home Involvement .489** .426** .369** .904** .629** — 

Mean 4.02 2.83 2.55 3.62 3.55 3.68 

SD 1.22 1.33 1.55 0.74 0.81 0.82 
Note. N = 160. p < .05 (*), p < .01 (**), two-tailed. 

 

 

The findings reveal significant relationships between socioeconomic status (SES) indicators such as 

parents' educational level, occupation, and income and parental involvement, particularly in the home 

environment. Parents' educational level is positively correlated with home involvement (r=.489, 

p<0.01) supporting the alternative hypothesis that higher educational attainment is associated with 

increased involvement in children's home-based educational activities. This result allows us to reject 

the null hypothesis, affirming a relationship between parental education and home involvement. 

 

Similarly, parental occupation demonstrates a moderate positive correlation with home involvement 

(r=.426, p<0.01) suggesting that higher occupational status is associated with greater involvement at 

home. This finding supports the acceptance of the alternative hypothesis, indicating that occupational 

status contributes to parental involvement in the home setting. 
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Parental income also displays a weaker but still significant positive correlation with home involvement 

(r=.369, p<0.01) which further supports the alternative hypothesis that higher income levels are 

associated with increased parental involvement at home. This result leads to a rejection of the null 

hypothesis, confirming a relationship between income and home involvement. 

 

Regarding school involvement, however, the relationships between SES indicators and school 
involvement are not significant. Educational level (r=.232, p>0.05), occupation (r=.159, p>0.05) and 

income (r=.050, p>0.05) all show weak and non-significant correlations with school involvement. 

These findings fail to reject the null hypothesis, indicating no significant association between SES 

factors and school-based involvement. 

 

Overall, the results support the alternative hypothesis that socioeconomic status is positively 

associated with home involvement but provide no evidence for a significant relationship between SES 

and school involvement. This suggests that SES influences parental involvement primarily within the 

home context, with no substantial impact observed on involvement within the school setting. 

 

Regression Analysis 

A series of simple linear regression analyses were conducted to examine the effect of Family 

Socioeconomic Status (SES) on parental involvement. In this research parental involvement consist 

into school involvement, and home involvement. Hence, we also separate the analysis of two based 

involvements.  

 
Table 4  

Regression Analysis: The Effect of Family SES on Parental Involvement 
Variable B Std. Error Beta t p-value R² Adjusted 

R² 

Intercept 2.844 0.268 - 10.603 0.000 0.139 0.124 

Family SES 0.230 0.075 0.373 3.064 0.003 - - 
Note = 160. p(F) = .003. Model is significant at p < 0.05. 

 

 

Table 5. 

Regression Analysis: The Effect of Family SES on School Involvement 
Variable B Std. Error Beta t p-value R² Adjusted R² 

Intercept 3.134 0.312 - 10.043 0.000 0.034 0.017 

Family SES 0.125 0.087 0.184 1.427 0.159 - - 
Note = 160.  p(F) = .159. Model is not statistically significant (p > 0.05). 

 

 

 

Table 6.  

Regression Analysis: The Effect of Family SES on Home Involvement 
Variable B Std. Error Beta t p-value R² Adjusted R² 

Intercept 2.554 0.282 - 9.044 0.000 0.237 0.224 

Family SES 0.335 0.079 0.487 4.244 0.000 - - 
Note = 160. p(F) = .000. Model is significant at p < 0.05. 

 

The first regression model examined the relationship between Family SES and parental involvement. 

The results indicate that Family SES significantly predicts parental involvement (B = 0.230, p = 0.003), 

explaining 13.9% of the variance (R² = 0.139, Adjusted R² = 0.124). The Beta coefficient (β = 0.373) 
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suggests a moderate positive effect, meaning that as Family SES increases, general parental 

involvement tends to improve. The model is statistically significant (p-value (F) = 0.003), indicating 

that Family SES contributes meaningfully to variations in parental involvement. 

 

When the analysis breaks down parental involvement variable into school involvement and home 

involvement, a significant difference emerges. Family SES was found to be an insignificant predictor of 

school involvement (B = 0.125, p = 0.159). The low R² value (0.034) and weak Beta coefficient (β = 

0.184) indicate minimal impact, with only 3.4% of variance explained. The non-significant F-test (p = 

0.159) further confirms that Family SES does not substantially influence school involvement, 

suggesting other factors like cultural influences or school policies may play a stronger role. 
 

The third model evaluated the impact of Family SES on home involvement. The results indicate that 

Family SES is a significant positive predictor of home involvement (B = 0.335, p < 0.001), explaining 

23.7% of the variance (R² = 0.237, Adjusted R² = 0.224). The Beta coefficient (β = 0.487) suggests a 

moderate to strong effect, meaning that higher Family SES is associated with increased home 

involvement. The F-test is highly significant (p-value (F) = 0.000), confirming that Family SES plays a 

substantial role in shaping home involvement. 

 

 

Discussion 

Existing research corroborates the notion that Family SES is a strong predictor of parental 

involvement. Higher SES families are more likely to be engaged in their children’s education, both at 

home and in school-based activities (Zhang et al., 2021). Furthermore, a study conducted in China 

highlights that parental involvement mediates the relationship between Family SES and student 

academic performance, suggesting that SES influences children’s educational success through parental 

involvement (Zhang et al., 2020). These findings reinforce the conclusion that Family SES plays a 

substantial role in shaping general parental involvement. 

 

Previous research has consistently demonstrated that parent’s involvement in childs’ education varies 

across different socioeconomic backgrounds (Hill et al., 2004; Lee & Bowen, 2006). Our findings align 

with this pattern, indicating notable variations in parental involvement by socioeconomic status. 

However, while home-based involvement varied notably across SES levels, no significant difference 

was observed in school-based involvement between high- and low-SES groups. Families with higher 

SES levels exhibited more intense involvement in home-based activities. This could be attributed to 

the cultural capital available to high-SES families, such as their resources, knowledge, and assets. 

 

High-SES families generally have greater financial resources, enabling them to provide enriched 

educational materials and structured learning environments at home. These families can afford 

resources that support their children’s academic development and are more likely to organize their 

children’s schedules to prioritize education (Lareau, 2018). Additionally, high-SES parents, often with 

greater educational attainment, are able to clearly communicate academic expectations and actively 

engage in their children's education experiences. Conversely, low-SES families may face limitations in 

both knowledge and financial resources, which affects their ability to engage in effective home-based 
support. With fewer resources and potentially lower levels of educational attainment, low-SES 

parents may lack the confidence or know-how to assist with academic tasks and to encourage their 

children’s learning effectively. This is consistent with Bourdieu's (1986) theory of cultural capital, 

which suggests that parents' educational and social resources significantly influence their engagement 

in their children's education. 
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The finding that father involvement does not significantly differ by SES (despite a slight numerical 

increase for high SES fathers) suggests that father involvement may be driven more by factors other 

than socioeconomic resources, such as societal expectations, work-life balance, or cultural norms 

around fatherhood. In many cases, fathers might have similar responsibilities and time constraints, 

irrespective of SES, which could neutralize SES differences in their engagement levels. 
 

In the Indonesian cultural context, father involvement is often shaped by deeply rooted traditional 

gender roles. The concept of "father as the breadwinner’’ remains strong across socioeconomic 

classes. This aligns with global findings that father involvement is influenced by employment 

expectations associated with traditional masculine roles, where financial provision is prioritized 

overactive caregiving (Marsiglio & Roy, 2012). Indonesian fathers, regardless of SES, may experience 

similar constraints on their involvement due to work obligations, as full-time employment is 

commonly seen as an indicator of responsible fatherhood. 

 

In addition, Indonesian cultural values emphasize collectivism, with extended family networks, such 

as grandparents and relatives, often playing a key role in child-rearing (Puspitasari et al., 2020). This 

reduces the expectation for direct paternal involvement in daily caregiving, as mothers and other 

family members traditionally assume childcare responsibilities. This cultural norm helps explain why 

SES does not significantly affect father involvement. 

 

In contrast, the significant difference in mother involvement between high and low SES groups 

suggests that mothers' involvement levels may be more sensitive to socioeconomic resources. High 

SES mothers often have more access to resources such as flexible work hours, financial stability, and 

access to quality childcare, which can facilitate more active involvement in their children’s lives. Lower 

SES mothers, on the other hand, may face more significant time constraints and resource limitations, 

making it harder for them to engage at the same level. Research has consistently shown that higher 

SES is associated with greater access to supportive resources and reduced stressors, which allows 

for more intensive parenting, particularly among mothers. For example, studies indicate that high SES 

mothers often have more autonomy and flexibility in their jobs, allowing them to participate more in 

activities that require time and effort, like helping with homework or attending school events (Lareau, 

2018). 

 

In terms of school involvement, our findings diverge from some previous research that emphasized 

the benefits of home-based over school-based involvement, particularly in lower SES families (Hill & 

Tyson, 2009). Although high-SES families reported slightly higher school involvement, the difference 

was not statistically significant, suggesting similar levels of involvement between high- and low-SES 

groups in school-related activities. One possible explanation for this parity is the influence of parents’ 

employment status. Among low-SES families, many mothers are unemployed (work as a housewife) 

or work part-time, while fathers are engaged in flexible jobs, such as driver, fishermen, and 

construction worker, which may allow them more time to attend school functions. These work 

arrangements may enable low-SES parents to participate in school events and activities despite 

financial constraints, supporting findings by McWayne et al. (2004) that time availability is a crucial 

factor in school involvement.  

 

Contrary to expectations, the relationship between Family SES and school involvement appears to 

be weaker than that for home involvement. Prior research indicates that higher SES does not 

necessarily correlate with increased school-based involvement. A study on parental involvement 
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patterns found that high-SES parents are not significantly more involved in school-related activities 

compared to their lower-SES counterparts (Tan, 2018). Similarly, another study suggests that parental 

education levels, cultural expectations, and institutional policies may exert a stronger influence on 

school involvement than Family SES (Duan et al., 2018). These findings align with the present study’s 

results, which indicate that Family SES is not a significant predictor of school involvement.  

 
This research is also in line with research conducted by Yulianti et al., (2018) that found Indonesian 

parents often participate in their children's education through informal support at home rather than 

structured school activities. In the Indonesian context, parental involvement in schools is influenced 

by hierarchical cultural norms that create a power gap between parents and teachers. A high-power 

distance limits parents' participation in school-related activities, as educational responsibilities are 

perceived as primarily belonging to teachers (Yulianti et al., 2018). Similarly, Syamsudduha and 

Ginanto (2017) examined parental involvement found that while parents expressed willingness to 

engage in school activities, institutional barriers and unclear expectations limited their participation. 

 

Furthermore, low-SES parents may attend school primarily to address non-academic issues, such as 

behavioral conflicts, which are not directly related to academic support. This reflects the limited 

scope of school involvement in the Indonesian context, which predominantly focuses on meetings 

about school maintenance or general activities, rather than pedagogical collaboration, unlike more 

developed education systems such as that of Melbourne (Desforges & Abouchaar, 2003). As such, 

parental participation in Indonesia often revolves around addressing school administration matters 

rather than contributing to curriculum-related decisions. 

 

In terms of home involvement, our finding supports the conclusion that higher Family SES is associated 

with increased home-based parental involvement. Parents from higher SES backgrounds are more 

likely to assist with homework, provide learning resources, and engage in academic discussions (Li et 

al., 2020). Moreover, research indicates that low-SES families often emphasize strict discipline rather 

than interactive home-based educational activities (Ren et al., 2020). Additionally, a study by Liu et al. 

(2020) demonstrated that Family SES significantly influences children’s cognitive development through 

home-based parental involvement. These studies provide strong empirical support for the finding that 

Family SES plays a crucial role in fostering home involvement. 

 

Our study also found a strong positive correlation between parental education, income, and the level 

of home-based involvement. This divergence aligns with prior research suggesting that SES factors 

like income, parental education, and occupational status are more predictive of home-based 

engagement than school-based engagement (Davis-Kean, 2005). Parents with higher educational 

qualifications tend to engage more frequently in their children’s educational activities at home, 

providing resources, guidance, and encouragement that contribute to a supportive learning 

environment (Fantuzzo et al., 2004). Higher social capital embodied by educational attainment and 

income enables parents to influence their children’s educational journey more effectively. This 

supports Fantuzzo et al. (2004), who argue that involvement programs tailored for low-income 

families and focused on improving home learning conditions can foster better academic engagement 

in children. McLaughlin and Shields (1987) similarly posited that parents who actively participate in 

their children's education tend to see improved academic outcomes in their children. 

 

Even for families from low-SES backgrounds, targeted efforts to support their children such as 

providing affordable educational materials or creating motivational structures can positively impact 

children's motivation and self-efficacy. Thus, while financial and educational limitations pose 
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challenges, low-SES parents still have potential to influence their children’s academic trajectories 

positively by using available resources effectively. This finding aligns with Epstein’s framework (2018), 

which emphasizes the importance of equipping all families, regardless of SES, with strategies for 

supporting their children's educational goals. 

 

This study provides valuable insights into the link between SES and parental involvement in Indonesia, 
but certain limitations should be recognized. First, relying on self-reported data from parents may 

introduce response biases, as participants might overstate their level of involvement. To improve 

data accuracy, future research could cross-check self-reports with observational data or teacher 

assessments of parental involvement. Furthermore, this study uses solely quantitative measures of 

SES and involvement, which might miss important qualitative insights into how parents from various 

SES backgrounds understand and participate in educational activities. Future research should examine 

qualitative factors, such as school policies and cultural norms, to better understand parental 

involvement. Studying low-SES families’ perspectives may reveal unique barriers and motivations that 

quantitative data overlook (Perrigo et al., 2022). Additionally, longitudinal research could explore 

how SES-related involvement evolves as children transition from primary to secondary school, 

offering deeper insights into changing patterns over time. 

 

 

Conclusion 

This study affirms that SES significantly impacts parental involvement in home-based educational 

activities, with high-SES families demonstrating greater involvement due to their access to resources 

and cultural capital. However, SES appears to have minimal influence on school-based involvement, 

which is influenced by cultural norms and institutional barriers. Additionally, gender roles affect 

parental involvement, with high-SES mothers more engaged due to flexible work arrangements, while 

father involvement appears less affected by SES. Addressing these disparities through targeted 

interventions such as providing resources, knowledge, and strategies can promote equitable parental 

involvement  and support children's academic success. Schools can further promote equitable 

involvement by offering workshops and guidance for targeted parents and expanding involvement 

beyond administration to academic discussions. 
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