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Abstract 

 

Bullying among adolescents in Indonesia frequently occurs and has shown an increase. 

Adolescents tend to engage in bullying, partly due to egocentric thinking, which involves 

difficulty in distinguishing their own perspective from that of others. This study aims to 

determine the effectiveness of the rational emotive behavior therapy approach in a group 

setting in reducing the egocentrism of bullying perpetrators. This research employs a 

quantitative experimental approach using a Control Group Pretest-Posttest design. The 

study involves 218 students from SMA Negeri 10 Medan who were identified as bullying 

perpetrators. The sample consists of 16 students selected through purposive sampling. The 

research instrument is a scale measuring the egocentrism of bullying perpetrators. Data 

analysis was conducted using the Wilcoxon test and the Mann-Whitney U test. The results 

indicate that the rational emotive behavior therapy approach is effective in reducing the 

egocentrism of bullying perpetrators. 
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Introduction 

Violence among adolescents, including the phenomenon of bullying, has shown a significant increase 

(Almizri et al., 2022; Susanti et al., 2023). The Ministry of Women's Empowerment and Child 

Protection (PPPA) revealed that in 2022, there were 21,241 reported cases of violence (Sitompul, 

2023). Bullying, which often occurs in school environments, is a form of violence that includes 

physical, sexual, and verbal aspects, negatively impacting the mental and emotional health of 

adolescents (Kemendikbud, 2020; Oktaviana, 2020; Wirmando et al., 2021). This is due to adolescents 
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experiencing uncertainty in seeking identity, such as a desire for power and a sense of superiority 

(Istanti & Yuniardi, 2018). 

 

 

Bullying is a violent behavior perpetrated by an individual or group repeatedly, abusing power to harm 

the physical or psychological well-being of the target (Wiyani, 2013; Dorothy & Napolitano, 2009; 

Olweus, 1993). Bullying has significant negative impacts on victims, particularly in terms of mental 

health and psychological well-being. These impacts include an increased risk of depression and anxiety 

that can persist into adulthood (Halliday et al., 2021), as well as a decline in subjective and social well-

being (Bermejo et al., 2022). Victims are also more prone to suicide attempts and self-harm behaviors 

as a result of the psychological pressure caused by bullying (Yang et al., 2021).  Bullying also affects 

the academic performance of victims, leading to decreased academic achievement and school 

engagement (Vadukapuram et al., 2022). Moreover, victims often experience difficulties in building 

social relationships, exacerbating feelings of isolation and loneliness (Hamel et al., 2021). It is also not 

uncommon for victims of bullying to display aggressive behaviors as a response to their suffering, 

which can further worsen their mental condition (Guo et al., 2022). Ultimately, these impacts can 

extend into adulthood, affecting the long-term economic and social well-being of victims (Hasnat & 

Fakir, 2023). 

 

The phenomenon of bullying is common among adolescents because they often exhibit high levels of 

egocentrism during this stage (Edward, 2006). Egocentrism in adolescents is a characteristic that 

contributing to the increase in bullying behavior. Egocentrism is the inability to differentiate one's 

own perspective from that of others, where individuals tend to prioritize their own perspective and 

situation without considering others (Boyd et al., 2013; Novitasari & Prasetyo, 2020; Munawaroh & 

Prasetyo, 2019). Research by Hartika & Karneli (2021) shows that bullies tend to have short-sighted 

thinking and seek quick solutions to problems. Additionally, adolescents are prone to overestimating 

themselves, underestimating problems and the abilities of others. Research by Menesini & Salmivalli 

(2017) revealed that adolescents engage in bullying due to a lack of empathy for others and low social 

skills. Mitsopoulou & Giovazolias (2015) found that most bullies fail to understand the feelings of 

others and have little awareness of what others are actually thinking. 
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Bullies perceive their behavior as being justified by their social environment, even granting them a 

proud social identity. Individuals act based on their perceptions, but each person's perception differs. 

These differences shape and sustain their egocentrism. If this continues, the individual, especially the 

bully, may develop a habit and enjoyment of boosting their ego (Budhi, 2018). Relatedly, research by 

Kristiani & Widodo (2015) revealed that bullies share a common perspective on egocentrism, where 

egocentric behavior reduces an individual's humanity and makes it difficult for their conscience to be 

moved. 

 

Egocentric adolescents often exhibit aggressive behavior and experience a decline in self-esteem** 

(Khairunisa et al., 2022; Hartika & Karneli, 2021). They appear to be self-centered individuals, less 

collaborative, and do not contribute to group activities, often belittling and refusing to help others 

(Hurlock, 1990). This egocentrism explains why some adolescents seem selfish, lack empathy, and do 

not support one another (Shaffer, 2009). Adolescents tend to judge and act based on their own views 

and judgments, prioritizing themselves because their awareness and thinking have not yet fully 

developed to assess things properly (Gunarsa, 1978). 

 

Based on data received by researchers from counseling teachers at a public high school, there are 

reports of bullying issues, including verbal, physical, and cyberbullying among students. The bullies 

exhibit characteristics such as feeling unique, always wanting to be the center of attention, always 

thinking they are right, bothering friends, mocking others, disregarding the feelings of others, being 

unable to cooperate with peers, showing off, belittling others, and disregarding others' opinions. 

These behaviors indicate a state of egocentrism. Research by Landicho et al. (2014) suggests that 

adolescents experiencing egocentrism believe that others are interested in them because they 

consider themselves unique and invincible. 

 

In schools, to ensure the success of educational programs, counseling teachers can optimize their 

role as agents of change, prevention, counselors/therapists, consultants, coordinators, assessors, and 

career developers (Ratnasari & Neviyarni, 2021). The role of counseling teachers becomes crucial in 

detecting, preventing, and addressing bullying cases. Counseling approaches such as Rational Emotive 

APJMR-Egocentrism-and-Risk-Taking-among-Adolescents.pdf
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Behavior Therapy (REBT), proposed for implementation in a group setting, are expected to reduce 

egocentrism and bullying behavior among students. This approach emphasizes the interconnectedness 

of rational thinking, emotions, and behavior. Problematic behavior arises from irrational thought 

patterns. This approach focuses on restructuring irrational thought patterns to become more 

rational, thereby promoting healthy behavior (Gladding, 2019). 

 

Ellis and Dryden (2003) describe Rational Emotive Behavior Therapy (REBT) as an approach that 

prioritizes changes in thinking and behavior to understand emotional responses. This approach aims 

to correct attitudes, perceptions, thinking patterns, beliefs, and views from irrational to rational, 

allowing individuals to achieve optimal self-development (Fauziah et al., 2020). REBT emphasizes the 

role of attitudes and thoughts in shaping behavior, which can help individuals with high levels of 

egocentrism reduce their negative thoughts, emotions, and behaviors, including bullying. REBT 

focuses on changing irrational thought patterns into rational ones, which has proven effective in 

managing negative emotions and behaviors in adolescents and improving their well-being (Corey, 

2017; Erismon & Karneli, 2021). 

 

In efforts to create a safe and supportive educational environment, better integration of counseling 

approaches like REBT with school policies is essential. This step is expected to reduce incidents of 

violence and other harmful behaviors among students while involving the active roles of teachers, 

parents, and the community holistically (Khaira & Firman, 2017). Research combining REBT 

counseling in reducing egocentrism among bullies is still limited; therefore, this study is expected to 

contribute to understanding the causes, developing theories, and creating more effective 

interventions to address egocentrism in bullies. By deepening the understanding of how egocentrism 

plays a role in bullying behavior, better strategies can be designed to prevent and address bullying 

while enhancing the psychological and social well-being of adolescents. Thus, addressing bullying issues 

will not only focus on individual interventions but also on developing a positive social environment 

for children and adolescents, particularly in Indonesia. Therefore, this study aims to investigate the 

effectiveness of Rational Emotive Behavior Therapy in a group setting for reducing egocentrism in 

bullies. The goal of this research is to evaluate the intervention of REBT in reducing egocentrism 

among bullies in a group setting. 
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Method 

Design 

This study employed a Pretest-Posttest Control Group Experimental design. Participants were 

randomly allocated in a 1:1 ratio to either the experimental group or the control group. This research 

is quantitative research with a positivistic paradigm. Quantitative research will produce measurable 

data because it is based on the data produced (Firman, 2018). The study adhered to the guidelines of 

the Consolidated Standards of Reporting Trials (CONSORT) (Butcher et al, 2022; Eldridge et al., 

2016; Moher et al., 2012; Hopewell et al., 2008), World Medical Association Declaration of Helsinki: 

Ethical Principles for Medical Research Involving Human Subjects, (2013) last updated in 2013, and 

the International Ethical Guidelines for Biomedical Research Involving Human Subjects. 

 

 

Participants 

Subject Selection Process 

The subject selection process involved screening 457 high school students at a school to identify 

those who were potential perpetrators of bullying. The screening was conducted using a bullying 

perpetrator scale. After administering the instrument, 218 students were identified as bullying 

perpetrators. Subsequently, the researchers administered an egocentrism scale to the students 

identified as bullying perpetrators. From this, it was found that 161 students were indicated to have 

high egocentrism (scores < 76). Out of these 161 students, 16 were randomly selected and divided 

into two groups: the experimental group, which received treatment in the form of Rational Emotive 

Behavior Therapy (REBT) in a group setting, and the control group, which only received group 

counseling services. REBT is quite effective for group settings consisting of 8 to 10 individuals (Ellis, 

A., & Dryden, 1997). 

 

Interventions 

After determining the groups, the intervention was carried out, with the control group receiving 

group counseling and the experimental group receiving counseling using Rational Emotive Behavior 

Therapy in a group setting. This study was conducted by an experienced counselor. The services 

were provided once a week, with each session lasting 45 minutes, over the course of five meetings. 

https://scholar.google.co.id/citations?view_op=view_citation&hl=id&user=wWHyzMkAAAAJ&citation_for_view=wWHyzMkAAAAJ:A8cqit5AE6sC
https://jamanetwork.com/journals/jama/fullarticle/2799401
bmj.i5239.pdf
bmj.c869.pdf
journal.pdf


 

Journal of Educational, Health and Community Psychology 

Vol 13, No 3, 2024 E-ISSN 2460-8467 

Saragih, 

Firman. 

 
 
   

 

1164 
 

The group counseling sessions using the Rational Emotive Behavior Therapy approach were 

conducted once a week for five weeks (Ellis & Dryden, 1997). The study was conducted from May 2 

to June 11, 2024 (both the experimental and control groups). The procedures for the group-based 

Rational Emotive Behavior Therapy approach are outlined in Table 1 below. 

 

Table 1  

Rational Emotive Behavior Approach Procedure 

REBT Approach Counseling Services in a Group Setting 

Service Activity Steps: 

 

A. Opening Phase 

 

1. The group leader begins with a greeting, prayer, and welcomes the group members. 

2. The group leader explains that everything discussed within the group remains confidential. 

3. The group leader asks group members to introduce themselves and proceeds with some questions and light 

discussion. 

4. The group leader asks the group members to identify their issues and express their feelings. 

5. The group leader prompts the group members to think about the problems they are facing. 

6. Group members share events or experiences that have occurred in their lives. 

 

B. Activity Phase 

 

1. The group leader provides an opportunity for group members to share their issues, events, or experiences. 

2. The counseling teacher/counselor explains the concept, goals, and implementation of the REBT approach. 

3. The counselor explains the ABCDE theory, where: 

   - Antecedent event (A): The group leader discusses the group members' problems, focusing on events or incidents 

related to egocentrism issues in bullying behavior. 

   - Belief (B): The group leader invites the members to express their beliefs regarding the egocentrism issues in 

their bullying behavior, addressing both rational and irrational thoughts, while each member shares their thoughts 

and understanding of the problems they are experiencing. 

   - Emotional Consequence (C): The group leader encourages the members to identify the emotional 

consequences, which are the emotional responses, such as feelings of satisfaction or emotional barriers, in relation 

to the egocentrism issues in their bullying behavior. 

   - Disputing (D): The counseling teacher/counselor guides the group members in challenging their irrational beliefs 

by providing materials on building tolerance and social acceptance related to the egocentrism issues in their bullying 

behavior (stopping irrational thoughts and formulating rational thoughts). 

   - Effect (E): The final stage, where the group members’ thinking will be opened up to resolving the issues they are 

facing. 

 

C. Closing Phase 

 

1. Group members express their positive or negative feelings about the activity. 

2. Group members summarize the outcomes they have gained. 

3. The group leader and members agree on the schedule for the next meeting. 

4. The group leader announces the end of the activity. 

5. The group leader distributes worksheets and asks the members to complete them. 

6. The group leader leads a closing prayer, says goodbye, and expresses gratitude. 
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Outcomes 

The instrument used in this study was an egocentrism scale for bullying perpetrators. This instrument 

for reducing egocentrism among bullying perpetrators was developed based on the operational 

definition of the variable. The instrument contains statements aimed at assessing the reduction of 

egocentrism in bullying perpetrators. The development process involved creating a framework for 

the variable, which was then broken down into indicators and subsequently into aspects to be 

measured. These aspects were further elaborated into specific statements within the instrument. The 

following steps were taken: (1) creating an instrument framework based on the theory for each 

variable, (2) developing indicators for each variable, and (3) constructing the statements. A rational 

analysis was then conducted to assess the alignment of each item with the variable indicators and the 

accuracy of the items in measuring the intended aspects. The Cronbach's alpha coefficient for this 

scale is 0.874, with item-total correlations ranging from 0.351 to 0.785. 

 

Data Analysis 

Data analysis in this study was conducted using the Wilcoxon test and the Mann-Whitney U test. The 

data were processed and analyzed using SPSS Version 25.00. 

 

 

Result 

Table 2 displays the results of the Wilcoxon Signed Ranks Test, which assessed the changes in scores 

between the pretest and posttest in the experimental group. The Z value of -2.521 indicates a 

deviation from the null hypothesis, suggesting a significant difference in the scores. The p-value of 

.012 further supports this finding, as it is below the commonly used significance level of 0.05. This 

implies that the observed change in scores is statistically significant, and we reject the null hypothesis, 

concluding that the intervention had a meaningful effect. The test's calculation was based on positive 

ranks, which means it focused on the differences where posttest scores were higher than pretest 

scores. Overall, these results demonstrate that the intervention successfully led to a significant 

improvement or change in the experimental group’s scores. 
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Table 2 

Results of the Wilcoxon Signed Ranks Test in experimental group 

 

 

 

Table 3 presents the results of the Wilcoxon Signed Ranks Test, which was used to analyze the 

difference in egocentrism reduction among bullying perpetrators between the pretest and posttest 

in the control group. The test statistic, Z, is -2.524, with an asymptotic significance (p-value) of 0.012. 

This p-value indicates a statistically significant difference at the 0.05 level, suggesting that there was a 

meaningful reduction in egocentrism in the control group between the pretest and posttest. The 

negative Z value and the significant p-value imply that the observed decrease in egocentrism is unlikely 

to have occurred by chance. 

 

 

Table 3 

Results of the Wilcoxon Signed Ranks Test in the Control Group 

 

 

 

Table 2 presents the results of the Mann-Whitney U test comparing the experimental and control 

groups. The Mann-Whitney U value is reported as 0.000, indicating a significant difference between 

the groups. The Z-value of -3.366 suggests that the observed difference is substantial and in a 

direction consistent with the hypotheses of the study. The asymptotic significance (2-tailed) value is 

 Posttest Experimental - Pretest 

Experimental 

Z -2.521 

Asymp. Sig. (2-tailed) .012 

 Posttest - Pretest Control group 

Z -2.524 

Asymp. Sig. (2-tailed) .012 
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0.001, which is below the conventional alpha level of 0.05. This low p-value indicates that the 

difference between the experimental and control groups is statistically significant, suggesting that the 

intervention had a meaningful impact on the measured outcomes. 

 

Table 4 

Results of  Mann-Whitney Test for Experimental and Control Groups 

 Experimental-control group 

Mann-Whitney U .000 

Z -3.366 

Asymp. Sig. (2-tailed) .001 

 

 

 

Discussion 

Based on the analysis results above, it is evident that there is a significant difference in the reduction 

of egocentrism among bullying perpetrators in high school between the experimental group and the 

control group. The experimental group showed a greater decrease in egocentrism scores compared 

to the control group. This indicates that Rational Emotive Behavior Therapy (REBT) is more effective 

in reducing egocentrism than standard counseling. Therefore, the group setting approach of REBT is 

more effective in reducing egocentrism among bullying perpetrators. 

 

Based on the existing research, it is known that Rational Emotive Behavior Therapy (REBT) has 

significant effectiveness in reducing egocentrism among bullying perpetrators in high school students. 

This study found that the group receiving REBT intervention showed a greater decrease in 

egocentrism scores compared to the control group, which only received standard counseling. These 

findings are consistent with recent studies that demonstrate the effectiveness of REBT in various 

contexts, including reducing verbal bullying behavior and improving students' psychological well-being. 

For example, research by Alfiah et al. (2022) showed that group guidance using the REBT approach 

significantly reduced verbal bullying behavior among students (Alfiah et al., 2022) Additionally, other 

studies confirm that REBT is effective in addressing various emotional and behavioral issues related 

to bullying, including social anxiety and aggressive behavior (Melati et al., 2022; Utami & Pudjiati, 

2019). Overall, the REBT approach in a group setting has proven to be more effective than standard 
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counseling in reducing egocentrism among bullying perpetrators, which in turn can help create a more 

positive and supportive school environment. 

 

Several recent studies on Rational Emotive Behavior Therapy (REBT) show the effectiveness of this 

approach in various mental health and educational contexts. For instance, a study in Nigeria showed 

that REBT is effective in reducing depressive symptoms in medical students, and this positive change 

persists in the long term after the intervention (Victor-Aigbodion et al., 2023). In Bali, the REBT 

approach was shown to successfully improve the self-esteem and mental health of orphaned 

adolescents facing various psychological challenges (Amalia et al., 2023). Furthermore, other research 

indicates that integrating REBT principles with patients' religious beliefs can effectively address mental 

health issues such as PTSD, depression, and anxiety (Eseadi, 2023). In Nigeria, REBT has also proven 

effective in reducing work-related stress among physics teachers, suggesting that this approach can 

help teachers manage their stress more effectively (Ugwuanyi, 2023). Additionally, other studies 

reveal that group counseling with an REBT approach is effective in reducing students' anxiety during 

exams, helping them to cope with academic stress significantly (Arnita & Netrawati, 2023). These 

studies confirm that REBT is a versatile and effective approach in addressing various emotional and 

psychological issues. 

 

The implementation of counseling using the Rational Emotive Behavior Therapy approach in a group 

setting has successfully demonstrated a reduction in the level of egocentrism among bullying 

perpetrators. This approach involves a series of stages: A (activating event), B (beliefs), C (emotional 

consequences), D (disputing irrational beliefs), and E (effects on the client's psychological state). As 

described by Ellis and Dryden (2003), REBT focuses on changing ways of thinking and acting to 

improve emotional responses and achieve optimal self-growth. Research by Fauziah et al. (2020) 

shows that this therapy is based on the understanding that human cognition, emotion, and behavior 

are holistically interconnected. The goal is to transform core irrational beliefs into rational ones, 

allowing individuals to develop and achieve optimal self-realization, in line with the views of Gladding 

(2009) and Khaira & Firman (2017). 
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Before treatment, students who engage in bullying behavior tend to exhibit signs of egocentrism, such 

as feeling unique, wanting to stand out, believing they are always right, disturbing others, and being 

indifferent to others' feelings. However, after receiving treatment, students were able to understand 

that their previous ways of thinking, reacting, and acting were inappropriate. They began to appreciate 

others' feelings, cooperate, and value others' perspectives more. These changes were observed by 

school counselors in daily activities and were evident in school events like art exhibitions. The positive 

responses from students to the Rational Emotive Behavior Therapy treatment were also reflected in 

the evaluation results. 

 

The REBT approach can help in understanding the root causes of egocentrism among bullying 

perpetrators. This theory emphasizes that irrational and rigid thinking (e.g., feeling entitled to 

dominate or belittle others) can lead to bullying behavior. By understanding these flawed cognitive 

processes, research can highlight the importance of replacing these thoughts with more rational and 

adaptive thinking. The REBT approach, which focuses on the interconnection between emotions 

(such as anger or dissatisfaction) and aggressive behavior like bullying, can further explore how 

unmanaged emotions influence the thoughts and behaviors of bullying perpetrators and how REBT 

interventions can alter these patterns. 

 

The REBT approach serves as an alternative that encourages a shift from egocentric attitudes to more 

empathetic and realistic self-acceptance. Research can explore how this approach affects the bullying 

perpetrators' views of themselves and others. Research can develop intervention programs using the 

REBT approach designed to reduce levels of egocentrism and bullying behavior among students, 

including group counseling sessions focused on identifying and changing harmful or irrational thought 

patterns. 

 

The practical implications of this research include training for counselors/school guidance teachers 

on how to use REBT principles to help bullying perpetrators overcome their egocentrism. This can 

expand their ability to provide effective support to bullying perpetrators. Research can include the 

development of instruments to measure and evaluate the effectiveness of the REBT approach in 

reducing egocentrism and bullying behavior. This ensures that the approach is not only theoretically 
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effective but can also be applied with positive results in practical settings. 

 

Limitations and suggestions for further research 

The limitations of this study include the fact that the sample was limited to students who were bullying 

perpetrators, so the findings cannot be generalized to a broader student population. Future research 

is recommended to delve deeper into egocentrism in relation to other issues that may provide 

broader insights. 

 

 

Conclusion 

The conclusion of this research is that Rational Emotive Behavior Therapy (REBT) is proven to be 

more effective in reducing egocentrism among high school bullying perpetrators compared to 

standard counseling methods. The more significant reduction in egocentrism observed in the 

experimental group receiving REBT indicates that this approach may be a superior intervention for 

addressing egocentric behavior in adolescents involved in bullying. Therefore, REBT can be 

considered an effective method for reducing this negative behavior in school settings. 

 

 

 
Acknowledgment 

The authors express their gratitude to SMA Negeri 10 Medan and Universitas Negeri Padang for their support. 

 

Author Contribution Statement 

The author was responsible for proposing the research idea and design, designing the study, creating the module, writing the initial 

draft of the publication manuscript, coordinating the research implementation, and revising the publication manuscript. The academic 

advisor assisted in developing the research idea, guided the module creation, guided the drafting of the publication manuscript, and 

coordinated the research implementation. 

 

 

Conflict of Interest 

The researchers declare that this paper has no conflicts of interest. 

 

Author Contribution  

All authors have contributed equally to the study’s conceptualization, interpreting data, reviewing, and editing the manuscript.  

 

Data Availability  

Data can be provided upon request to the author. 

 

Declarations Ethical Statement  

The study followed the guidelines of the Declaration of Helsinki. 

 

 



 

Journal of Educational, Health and Community Psychology 

Vol 13, No 3, 2024 E-ISSN 2460-8467 

Saragih, 

Firman. 

 
 
   

 

1171 
 

Informed Consent Statement  

Informed consent was obtained from all persons involved in the study.  

 

 

 

 

References  

 

Almizri, W., Firman, F., & Netrawati, N. (2022). The role of guidance and counseling teachers in 

reducing bullying behavior through psychoeducation groups. Jurnal Neo Konseling, 4(2). doi: 

10.24036/00681kons2022  

Alfiah, N., Maskhur, M., Subhi, M., & Muslih, M. (2022). Group guidance using rational emotive 

behavior therapy approach to reduce verbal bullying. Pamomong: Journal of Islamic Educational 

Counseling. doi: 10.18326/pamomong.v3i1.50-61  

Amalia, M., Sahara, E., Rizqina, D., & Fitriana, A. (2023). Efektivitas self esteem dengan pendekatan 

rational emotive behavior therapy (rebt) pada kesehatan mental remaja yatim di desa pulukan, 

bali. Jurnal Ekonomika Dan Bisnis (JEBS). doi: 10.47233/jebs.v3i2.825  

Arnita, F., & Netrawati, N. (2023). The effectiveness of group counseling with rational emotive 
behavior therapy (rebt) in reducing student anxiety in facing exams. Edunesia : Jurnal Ilmiah 

Pendidikan. doi: 10.51276/edu.v5i1.615  

Bermejo, R., Hernández, A., & Sánchez, L. (2022). Study of the relationship of bullying with the levels 

of eudaemonic psychological well-being in victims and aggressors. Sustainability. doi: 

10.3390/su14095609  

Boyd, R. L., Bresin, K., Ode, S., & Robinson, M. D. (2013). Cognitive egocentrism differentiates warm 

and cold people. Journal of Research in Personality, 47(1), 90–96. doi: 

10.1016/j.jrp.2012.09.005  

Budhi, S. (2018). Kill Bullying Hentikan Kekerasan di Sekolah. universitas Lambung Mangkurat. 

Butcher N. J., Monsour A, Mew E. J., et al. (2022). Guidelines for Reporting Outcomes in Trial 

Reports: The CONSORT-Outcomes 2022 Extension. JAMA,328(22), 2252–2264. 

doi:10.1001/jama.2022.21022 

Corey, G. (2017). Theory and Pracrtice of Counseling and Psychotherapy Tenth Edition. Cengage 

Learning. 

Dorothy, S. M. S., & Napolitano, L. E. S. A. (2009). Bullying Prevention & Intervention Realistic 

Strategies for Schools. The Guilford Press. 

Edward, D. (2006). Ketika Anak Sulit diatur: Panduan bagi Orang Tua untuk Mengubah Masalah 

Perilaku Anak. Kaifa. 

Eldridge S M, Chan C L, Campbell M J, Bond C M, Hopewell S, Thabane L et al. (2016). CONSORT 

2010 statement: extension to randomized pilot and feasibility 
trials BMJ 2016; 355 :i5239 doi:10.1136/bmj.i5239. 

Ellis, A., & Dryden, W. (1997). The Practice of Rational Emotive Behavior Therapy Secon Edition. 

Springer Publishing Company. 

https://doi.org/10.24036/00681kons2022
https://doi.org/10.24036/00681kons2022
https://doi.org/10.18326/pamomong.v3i1.50-61
https://doi.org/10.47233/jebs.v3i2.825
https://doi.org/10.51276/edu.v5i1.615
https://doi.org/10.3390/su14095609
https://doi.org/10.3390/su14095609
https://doi.org/10.1016/j.jrp.2012.09.005
https://doi.org/10.1016/j.jrp.2012.09.005
https://jamanetwork.com/journals/jama/fullarticle/2799401
bmj.i5239.pdf


 

Journal of Educational, Health and Community Psychology 

Vol 13, No 3, 2024 E-ISSN 2460-8467 

Saragih, 

Firman. 

 
 
   

 

1172 
 

Ellis, A., & Dryden, W. (2003). Albert ellis live. SAGE Publications. doi: 10.4135/9781446215623  

Erismon, E., & Karneli, Y. (2021). Efektivitas pendekatan Rational Emotive Behavior Therapy untuk 

mengatasi perilaku bullying siswa. Jurnal Educatio: Jurnal Pendidikan Indonesia, 7(1), 1–13. doi: 

10.29210/120212694  

Eseadi, C. (2023). The Impacts of Religious Rational-Emotive Behavior Therapy (RREBT) on Mental 

Health: A Comparative Review. Islamic Guidance and Counseling Journal. doi: 

10.25217/0020236406900  

Fauziah, F., Neviyarni, N., Karneli, Y., & Netrawati, N. (2020). Modifikasi Konseling Kelompok Untuk 

Siswa Dengan Pendekatan Rational Emotive Behavior Therapy (REBT) di Tengah Pandemi 

Covid-19. Consilium : Berkala Kajian Konseling Dan Ilmu Keagamaan, 7(2), 52–59. doi: 

10.37064/consilium.v7i2.7745  

Firman. (2018). Penelitian Kualitatif dan Kuantitatif. https://scholar.google.co.id/citations?view_op=vie 

w_citation&hl=id&user=wWHyzMkAAAAJ&citation_for_view=wWHyzMkAAAAJ:A8cqit5A

E6sC  

Gladding. (2019). Konseling Profesi yang Menyeluruh. PT indeks. 

Gladding, S. T. (2009). Counselling: A Comprehensive Professions 6th edition. New Jersey: Prentice-

Hall. 

Gunarsa, S. (1978). Psikologi Remaja. Cetakan Kedua. BPK Gunung Mulia. 

Guo, Y., Tan, X., & Zhu, Q. (2022). Chains of tragedy: The impact of bullying victimization on mental 

health through mediating role of aggressive behavior and perceived social support. Frontiers in 

Psychology, 13. doi: 10.3389/fpsyg.2022.988003  

Halliday, S., Gregory, T., Taylor, A., Digenis, C., & Turnbull, D. (2021). The Impact of bullying 

victimization in early adolescence on subsequent psychosocial and academic outcomes across 

the adolescent period: a systematic review. Journal of School Violence, 20, 351 - 373. doi: 

10.1080/15388220.2021.1913598  

Hamel, N., Schwab, S., & Wahl, S. (2021). Bullying: Group differences of being victim and being bully 

and the influence of social relations. Studies in Educational Evaluation, 68, 100964. doi: 

10.1016/j.stueduc.2020.100964  

Hartika, S., & Karneli, Y. (2021). Persepsi pelaku terhadap bullying dan humor. Edukatif: Jurnal Ilmu 

Pendidikan, 4(1), 372–379. doi: 10.31004/edukatif.v4i1.1843  

Hasnat, I., & Fakir, A. (2021). Condemned in childhood: bully victimization and labour market 

outcomes. Applied Economics Letters, 30, 51 - 55. doi: 10.1080/13504851.2021.1971617. 

Hopewell S, Clarke M, Moher D, Wager E, Middleton P, et al. (2008) CONSORT for Reporting 

Randomized Controlled Trials in Journal and Conference Abstracts: Explanation and 

Elaboration. PLoS Med 5(1): e20. doi:10.1371/journal. pmed.0050020. 

Hurlock, E. (1990). Perkembangan Anak (jilid 2) Edisi Keenam. Erlangga. 

Istanti, Si. R., & Yuniardi, M. S. (2018). Inferiority dan perilaku bullying dimediasi oleh dorongan agresi 

pada remaja sekolah menengah pertama. Jurnal Ilmiah Psikologi Terapan, 6(2). doi: 

10.22219/jipt.v6i2.5948  

https://doi.org/10.4135/9781446215623
https://doi.org/10.29210/120212694
https://doi.org/10.29210/120212694
https://doi.org/10.25217/0020236406900
https://doi.org/10.25217/0020236406900
https://doi.org/10.37064/consilium.v7i2.7745
https://doi.org/10.37064/consilium.v7i2.7745
https://scholar.google.co.id/citations?view_op=vie%20w_citation&hl=id&user=wWHyzMkAAAAJ&citation_for_view=wWHyzMkAAAAJ:A8cqit5AE6sC
https://scholar.google.co.id/citations?view_op=vie%20w_citation&hl=id&user=wWHyzMkAAAAJ&citation_for_view=wWHyzMkAAAAJ:A8cqit5AE6sC
https://scholar.google.co.id/citations?view_op=vie%20w_citation&hl=id&user=wWHyzMkAAAAJ&citation_for_view=wWHyzMkAAAAJ:A8cqit5AE6sC
https://doi.org/10.3389/fpsyg.2022.988003
https://doi.org/10.1080/15388220.2021.1913598
https://doi.org/10.1080/15388220.2021.1913598
https://doi.org/10.1016/j.stueduc.2020.100964
https://doi.org/10.1016/j.stueduc.2020.100964
https://doi.org/10.31004/edukatif.v4i1.1843
https://doi.org/10.1080/13504851.2021.1971617
file:///C:/Users/user/Downloads/journal.pdf
https://doi.org/10.22219/jipt.v6i2.5948
https://doi.org/10.22219/jipt.v6i2.5948


 

Journal of Educational, Health and Community Psychology 

Vol 13, No 3, 2024 E-ISSN 2460-8467 

Saragih, 

Firman. 

 
 
   

 

1173 
 

Kemendikbud. (2020). Kemendikbud dan Save the Children Luncurkan Buku Pedoman Anti 

Kekerasan Anak. https://ditpsd.kemdikbud.go.id/artikel/detail/kemendik bud-dan-save-the-

children-luncurkan-buku-pedoman-anti-kekerasan-anak 

Khaira, I., Firman., N. (2017). Efektivitas pendekatan rational emotive behavior therapy (rebt) dalam 

meningkatkan penyesuaian sosial anak asuh di panti asuhan wira lisna padang. Bikotetik 

(Bimbingan Dan Konseling Teori Dan Praktik), 1(1), 1–36. doi: 10.26740/bikotetik.v1n1.p1-7  

Khairunisa, K., Neviyarni, S., Marjohan., & Ifdil., & A. (2022). Konseling kelompok dengan pendekatan 

eklektik untuk menurunkan tingkat stress pada peserta didik korban bullying. Jurnal Mahasiswa 

BK An-Nur : Berbeda, Bermakna, Mulia, 8(2). doi: 10.31602/jmbkan.v8i2.7109  

Kristiani, L. N., & Widodo, B. (2015). Efektifitas Konseling Kelompok Adlerian Dalam Mengatasi 

Perilaku Egosentris Pada Siswa Remaja. Educatio Vitae, 2(1), 23–44.  

Landicho, L. C., Cabanig, M. C. A., Cortes, M. S. F., & Villamor, B. J. O. Y. B. (2014). Egocentrism 

         and risk-taking among adolescents. Asia Pacific Journal of Multidisciplinary Research, 2(3), 132–        

         142. 

Melati, A., Fatimah, S., & Manuardi, A. (2022). Rational emotive behavior therapy dalam menangani 

kecemasan sosial korban bullying. FOKUS (Kajian Bimbingan & Konseling dalam Pendidikan). doi: 

10.22460/fokus.v5i3.8642  

Menesini, E., & Salmivalli, C. (2017). Bullying in schools: the state of knowledge and effective 

interventions. Psychology, Health and Medicine, 22. doi: 10.1080/13548506.2017.1279740  

Mimhamimdala, F., Mudjiran., Sukma, D. (2023). Karakteristik pribadi konselor sebagai kunci 

keberhasilan konseling. Eductum: Jurnal Literasi Pendidikan, 1(4), 588–598. 

Mitsopoulou, E., & Giovazolias, T. (2015). Personality traits, empathy and bullying behavior: A meta-

analytic approach. In Aggression and Violent Behavior, 21. doi: 10.1016/j.avb.2015.01.007. 

Moher, D., Hopewell, S., Schulz, K. F., Montori, V., Gøtzsche, P. C., Devereaux, P. J., Elbourne, D., 
Egger, M., & Altman, D. G. (2012). CONSORT 2010 explanation and elaboration: Updated 

guidelines for reporting parallel group randomised trials. International Journal of Surgery, 

10(1). https://doi.org/10.1016/j.ijsu.2011.10.001  

Munawaroh, R. L., & Prasetyo, S. A. (2019). Nilai karakter dalam film animasi “horton hears a who”  

sudut pandang. Indonesian Values and Character Education Journal, 2(1). doi: 

10.23887/ivcej.v2i1.17925  

Novitasari, Y., & Prastyo, D. (2020). Egosentrisme anak pada perkembangan kognitif tahap 

praoperasional. Jurnal Pendidikan Dan Pembelajaran Anak Usia Dini, 7(1). 

Oktaviana. (2020). Persentase Indonesia dan Negara Terbesar Kasus “Bully” dan Sebab Beserta 

Dampaknya. Kompasiana. https://www.kompasiana.com/ liaokt/5e3302bb097f36128a6515b2/ 

prosentase-indonesia-dan-negara-terbesar-kasus-bully-dan-sebab-beserta-dampaknya 

Olweus, D. (1993). Bullying at School What We Know and What We Can Do. Blackwell. 

Ratnasari, & Neviyarni. (2021). Peran Guru BK (Bimbingan dan Konseling) Dalam Mensukseskan 

Program Merdeka Belajar. Jurnal Pendidikan Tambusai, 5. 

Shaffer, D. (2009). Social and Personality Development, Sixth Edition. 

https://doi.org/10.26740/bikotetik.v1n1.p1-7
https://doi.org/10.31602/jmbkan.v8i2.7109
https://doi.org/10.22460/fokus.v5i3.8642
https://doi.org/10.22460/fokus.v5i3.8642
https://doi.org/10.1080/13548506.2017.1279740
https://doi.org/10.1016/j.avb.2015.01.007
https://doi.org/10.1016/j.ijsu.2011.10.001
https://doi.org/10.23887/ivcej.v2i1.17925
https://doi.org/10.23887/ivcej.v2i1.17925


 

Journal of Educational, Health and Community Psychology 

Vol 13, No 3, 2024 E-ISSN 2460-8467 

Saragih, 

Firman. 

 
 
   

 

1174 
 

Sitompul, A. (2023). Kasus Kekerasan Anak Meningkat, Ini Datanya dalam 4 Tahun Terakhir.Inilah.Com.          

           https://www.inilah.com/data-statistik-kekerasan-pada-anak-di-indonesia 

Susanti, I., Sholikhah, S., Ubudiyah, M., Cristianti, I. A., Mafaza, J. I. R., & Permatasari, N. I. (2023). 

Penguatan pengetahuan siswa tentang bullying sebagai upaya meningkatkan generasi unggul dan 

islami. JMM (Jurnal Masyarakat Mandiri), 7(6). doi: 10.31764/jmm.v7i6.17690  

Ugwuanyi, C. (2023). Effect of rational-emotive behavior therapy on physics teachers’ stress manage 

ment in nigeria. Psikoislamika : Jurnal Psikologi dan Psikologi Islam. doi: 10.18860/psikoislamika. 

v20i2.24316  

Utami, A., & Pudjiati, S. (2019). The Effectiveness of Rational Emotive Behavior Therapy to Decrease 

Aggressive Behavior in a Child with Alopecia. Proceedings of the 2nd International Conference 

on Intervention and Applied Psychology (ICIAP 2018). Doi: 10.2991/iciap-18.2019.2  

Vadukapuram, R., Trivedi, C., Mansuri, Z., Shah, K., Reddy, A., & Jain, S. (2022). Bullying victimization 

in children and adolescents and its impact on academic outcomes. European Psychiatry, 65, 

S144 - S144. doi: 10.1192/j.eurpsy.2022.388  

Victor-Aigbodion, V., Eseadi, C., Ardi, Z., Sewagegn, A., Ololo, K., Abonor, L., Aloh, H., Falade, T., & 

Effanga, O. (2023). Effectiveness of rational emotive behavior therapy in reducing depression 

among undergraduate medical students. Medicine, 102. doi: 10.1097/MD.0000000000032724  

Wirmando, W., Anita, F., Hurat, V. S., & Korompis, V. V. N. (2021). Dampak penggunaan media sosial 

terhadap perilaku bullying pada remaja. Nursing Care and Health Technology Journal (NCHAT), 

1(3). doi: 10.56742 /nchat.v1i3.19  

Wiyani, N. (2013). Save Our Childrem From School Bullying. Ar-Ruzz Media. 

World Medical Association (2013) Declaration Of Helsinki – Ethical Principles For Medical Research Invo   

lving Human Subjects. 64th WMA General Assembly, Fortaleza, Brazil, October 2013. 

Yang, B., Wang, B., Sun, N., Xu, F., Wang, L., Chen, J., Yu, S., Zhang, Y., Zhu, Y., Dai, T., Zhang, Q., 

& Sun, C. (2021). The consequences of cyberbullying and traditional bullying victimization 

among adolescents: Gender differences in psychological symptoms, self-harm and suicidality. 

Psychiatry Research, 306. doi: 10.1016/j.psychres.2021.114219  

https://doi.org/10.31764/jmm.v7i6.17690
https://doi.org/10.18860/psikoislamika.v20i2.24316
https://doi.org/10.18860/psikoislamika.v20i2.24316
https://doi.org/10.2991/iciap-18.2019.2
https://doi.org/10.1192/j.eurpsy.2022.388
https://doi.org/10.1097/MD.0000000000032724
https://doi.org/10.56742%20/nchat.v1i3.19
https://doi.org/10.1016/j.psychres.2021.114219

