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Abstract

This study was aimed to investigate the effect of students’ streaming practice in Malaysian 
secondary on students’ self-esteem through teachers’ expectancy.  17 teachers and 20 students 
from art and science streams of secondary schools in Penang, Malaysia were participated in 
this study. Unstructured interviews were used on teachers to collect the qualitative data of 
teachers’ expectancy. The participating students were from the fourth year of secondary school 
in Malaysian school system (between 16-17 years old, 10 from science stream and 10 from 
arts stream) were interviewed in order to collect the qualitative data of teachers’ perceived 
behavior and self-esteem. Result of this study shown that teachers expected science stream 
students to have good academic performance but expected arts stream students to be involved 
in disciplinary problems. Furthermore, science stream students perceived that their teachers 
were academically supportive but arts stream students perceived that their teachers were 
focusing on controlling their behavior. On the other hand, findings of this study also revealed 
that science stream students possed higher level of self-esteem than arts stream students. 
Accordingly, it was indicated that teachers’ perceived behavior and teachers’ expectancy are 
correlated to one another, and teachers’ perceived behavior predicts students’ self-esteem.

Keywords: streaming, students’ self-esteem, teachers’ expectancy, science stream, arts 
stream, supportive, controlling.

Introduction

Students grouping and streaming are common 
practices in public secondary schools in 
Malaysia, and practiced in order to give a better 
quality to the classroom instructions (Hassan, 
Sulaiman, & Abiddin, 2009; Yahaya, 2005). 
Streaming practice in Malaysia distributed 

students to different classrooms based on their 
previous academic reports; academically strong 
students are assigned to the science stream, 
while academically weak students are assigned 
to the arts (social science) stream. Therefore, a 
batch of studnents contains science stream class 
at one extreme end, and art stream class at the 
other. Science stream students study science 
subjects such as chemistry, physics, biology 
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and/or additional mathematics. Meanwhile, arts 
stream students study subjects such as compound 
sciences, history, geography, language, 
accountancy and/or commerce (Education 
in Malaysia, 2010). Science stream students 
are perceived as good academic performers 
whereas arts stream students are perceived as 
weak academic performers (Adnan & Chew, 
1998; Chew, 2006; Othman, 1995). Despite such 
kind of grouping was practiced in every public 
secondary school in Malaysia for decades, and 
was applied in order to develop more conducive 
learning environment for the students, several 
studies indicated that teachers’ different attitude 
towards each students’ group significantly 
predicted students’ academic achievements 
and non-academic traits (Al-Fadhli & Singh, 
2006; Good, 1981; Prihadi, Hairul, & Hazri, 
2010; Slavin, 2006; Tong, 2002). Aim of this 
qualitative study is to investigate how teachers’ 
expectancy in BCAG-practicing schools affects 
one of students’ non-academic traits, which is 
self-esteem.

Based on attribution theory (Heider, 1958; Stryker, 
2002) and the phenomenon of correspondence 
bias (Ross, 1977), students’ label as science or 
arts stream might affect teachers’ expectancy, 
because ‘science stream’ label equals to ‘high-
achievers’ and ‘arts stream’ label equals to ‘low-
achievers’. Nevertheless, teachers’ expectancy 
would not be able to affect students without being 
perceived (Myers, 2008; Prihadi, et.al 2010). As 
explained by the classical theory of Symbolic 
Interaction (Cooley, 1912; Coopersmith, 
1967; Myers, 2008) and Social Learning by 
Bandura (1997), students use the results of their 

observation on teachers’ classroom behaviour as 
a base to predict teachers’ expectancy, which in 
turn, influence their self-esteem.  

Thomas L. Good (1981) found that teachers were 
likely to pay less attention towards slow or low-
performing students. Perspectives of the teachers 
reflected in their instruction and attitudes towards 
different groups of students, and eventually the 
students will perform as they were expected 
(Tong, 2002). It was also reported that towards 
the students from science stream class, teachers 
based their expectancy on students’ ability, and 
towards the students from arts stream class, 
teachers based their expectancy on personal 
characteristics (Al-Fadhli and Singh, 2006). 
A quantitative study in Malaysia reported that 
students’ self-esteem was significantly affected 
by their perception of teachers’ classroom 
behavior (Prihadi, et.al, 2010). Another study in 
the same context reported that teachers behave 
differently towards different groups of students 
in BCAG-practicing schools in Malaysia (Hazri, 
Prihadi, & Hairul, 2010). 

Referring to a statement that a person with high 
self-esteem in one area also tends to have high self-
esteem in the other areas as well (Larsen & Buss, 
2008), it could be concluded that self-esteem, 
in a significant degree, would affect students’ 
academic achievement and future success. 
Therefore, it is critical to explore the influence 
of teachers’ expectancy on students’ self-esteem. 
However, it is crucial to identify the influence 
of the teachers’ expectancy (which elicited their 
actual classroom behavior) towards different 
groups of students. Obtained knowledge of this 
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study would play significant role as a platform 
to develop a better learning environment for the 
students without sacrificing their non-academic 
traits. Results of this study would as well be 
important to be informed to teachers in order to 
provide more sensitive awareness on students’ 
psychological well-being.

This study was conducted in order to answer a 
main question whether the practice of streaming 
ellicit correspondence bias, affected teachers’ 
expectancy towards their students, and whether 
their expectancy affected students’ self-esteem. 
The main question was converted into several 
research questions as follows:

What are the teachers’ expectancy on students 
from science stream and arts stream?

What are the students’ perceptions on the 
teachers’ expectancy based on their observation 
on teachers’ classroom behavior?

What are the self-esteem levels of the students in 
science stream and arts stream?

Method

Subjects

17 teachers and 20 streamed students of public 
secondary schools in Penang, Malaysia were 
participated in this study. Unstructured interviews 
were used on teachers to collect the qualitative 
data of teachers’ expectancy. The participating 
students were from the fourth year of secondary 
school in Malaysian school system (between 
16-17 years old, 10 from science stream and 10 

from arts stream) were interviewed in order to 
collect the qualitative data of teachers’ perceived 
behavior and self-esteem. 

Qualitative Data Analyses

In order to collect the data on teachers’ expectancy, 
interviews have done to participating teachers 
involving several main questions as follows:

Why do you think your school practice streaming? 

How do you describe students from science 
stream and arts stream?

How do you teach in those different classrooms?

The interview protocols involved some rapport 
building and probing in order to gain more 
meaningful understanding from the participants.

In order to collect the data on teachers’ perceived 
behavior, students (who were previously 
identified whether they came from science stream 
or arts stream) were interviewed involving 
several main questions as follows:

Based on your daily observation, 

How do you think your teachers expect you to 
be?

Why do you think your teachers behave in such a 
way he/she behaves in the classroom?

Afterwards, same students would be given the 
following questions in order to get the knowledge 
on their self-esteem level, based on the definition 
of self-esteem as a discrepancy between ideal-
self and actual-self (Larsen & Buss, 2008):
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Ideally, as a person, how do you think you should 
be?

Referring to the previous question, what do you 
think you should do to be ideal?

How do you evaluate yourself as a person 
currently?

The interview protocols involved some rapport 
building and probing in order to gain more 
meaningful understanding from the participating 
students.

All the students were coded as S1, S2…S20, 
while the teachers were coded as T1, T2...T17. 
The qualitative data obtained were analyzed 
using coding strategies and thematic analysis, 
which were the means of sorting the descriptive 
data collected so that the material bearing on 

a given topic could be physically separated 
from other data. For the purpose of this study, 
the coding was based on ‘situation codes’ and 
‘activity codes’ (Bogdan & Biklen, 1992).

Results

Teachers’ Expectancy

Processes of data analysis on teachers’ 
expectancy were framed by several themes as 
follows: Occurrence of correspondence bias, 
Expectancy on academic achievements among 
student groups, and Expectancy on behavior 
among student groups.

Schema, such as Table 1, was used to code, 
arrange, and organize the data.

Table 1
Sample Schema of Arrangement of Data According to the Themes of Teachers’ Expectancy

Example excerpts (teacher) Analyses (Note/comment) Themes

Science stream students are the hope 
of the school to produce high-scoring 
graduates… For the arts stream students, 
well, let alone to enrich, it is even diffi-
cult for them to understand simple basic 
concept. [T13, Situation]

Labels of arts stream or science stream, 
supported by school’s goal, led teach-
ers to judge the students’ capability. 
The judgment would then drive their 
expectancy.

Occurrence of corre-
spondence bias 

We expect science stream to score as 
high as we could support; while for arts 
stream, having them passed the exam 
would be good enough. [T4, Activity]

Teachers do have different expectancy 
towards different groups. 

Expectancy on aca-
demic achievement 
among student groups

…many of the arts stream students have 
problems with their behaviour… could 
be categorized as naughty… [T7, Situa-
tion]

Teachers expect students from arts 
stream to have problematic behaviour.

Expectancy on behav-
iour among student 
groups
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The first research question could be answered 
and explained by the result of the presented 
analyses. Teachers expected science stream 
students to have a good academic performance, 
and arts stream students to have disciplinary 
problems. This difference was a result of 
correspondence bias -tendency to overestimate 
the external disposition and underestimate 
internal disposition (Ross, 1977)- and school 
managements. Teachers drew their expectations 
based on students’ formal classroom assignment 
(in arts stream or science stream). School 
managements played it role to lead teachers to 
have different expectations towards arts stream 

and science stream by setting different goals and 
different programs for different student groups.

Perceived teachers’ behavior

Processes of data analysis on Perceived teachers’ 
behavior were framed by several themes as 
follows: Expectancy on students, Tendency to 
support academic achievement improvement, 
and Tendency to control students’ behavior. 

Table 2 illustrates the schema used to code, 
arrange, and organize the data.

Table 2
Schema of Arrangement of Data According to the Themes of Students’ Perception on Teachers’ 
Classroom Behaviour.

Example excerpts 
(science stream student)

Analyses (Note/comment) Themes

…they expect us to perform better than 
before, that’s why most of the time 
they offered us to ask questions [S1, 
situation]

Teachers expect students to improve 
their academic achievements

Expectancy on students

…my teachers usually try to re-explain 
the subject in different way. They are 
very supportive…[S8, situation]

Teachers spent their time to re-ex-
plain, to make sure the students grab 
the lesson they taught.

Tendency to support 
academic achievement 
improvement

… they didn’t seem to mind if we 
make lots of noise, as long as we do 
our homework and score high in the 
tests [S5, activity]

Teachers’ focus on improving 
academic achievement swayed their 
attention from controlling students’ 
behaviour. 

Tendency to control stu-
dents’ behaviour : Nonex-
istent in science stream

My teachers used to prejudge us (from 
arts stream) as being incapable to score 
high…[S11, situation] 

Some teachers, especially new ones, 
came to our class freaked out (scared), 
I think they thought that we were very 
problematic. [S20, situation]

Teachers didn’t expect students 
to perform well. In some extreme 
cases, teachers expect students to be 
problematic.

Expectancy on students
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Example excerpts 
(science stream student)

Analyses (Note/comment) Themes

They tried hard to make us understand 
the subject… but when I saw what 
other students (from HAC) study, I 
felt like we were left way behind [S17, 
activity]

Teachers support the academic 
improvement. However the level 
of support was obviously different 
from what they provided to HAC 
students

Tendency to support 
academic achievement 
improvement

…most of the time, when only one 
student make trouble, teachers would 
scold the whole classroom [S12, situ-
ation]

Teachers paid more attention to be-
havioural problems and paid less at-
tention to academic improvements.

Tendency to control stu-
dents’ behaviour 

Analyses on students’ perception on their teachers 
could answer the second research question. 
Students from science stream perceived their 
teachers to be supportive in term of academic 
improvements; therefore, they perceived that 
their teachers expected them to have high 
academic performance. Meanwhile, even though 
students from arts stream found their teachers 
to be academically supportive, they perceived 
that their teachers did not expect them to have 
high academic performance. Based on their 
observation, they perceived that their teachers 

were focused on controlling their behavior to 
avoid disciplinary problems. 

Students’ self-esteem

Process of the data analysis on students’ self-
esteem was framed by several themes as follows: 
Actual-self, Ideal-self, and Discrepancy between 
actual and ideal-selves

Table 3 shows the schema used to code, arrange, 
and organize the data.

Table 3
Schema of Arrangement of Data According to the Themes of Students’ Self-esteem.

Example excerpts 
(science stream student)

Analyses (Note/comment) Themes

In general, I feel like I am capable of 
delivering good results, not just academi-
cally I mean. However, I don’t have any 
objection to learn more to get better [S7, 
activity]

Science stream Students indicated the 
existence of self-belief and the capabil-
ity to improve.

Actual-self

Ideally, I should be a nice person, have 
lots of friends, lots of money… and be 
successful in life [S5, situation]

The students’ ideal-selves refer to a 
personal success. Most of the science 
stream students related the overall suc-
cess to academic success.

Ideal-self
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Example excerpts 
(science stream student)

Analyses (Note/comment) Themes

I think I’m a hard worker. I believe that 
everything will be done nicely if you 
work hard [S2, activity]

Discrepancy between actual and ideal-
self is reachable through hard works, 
and there is a belief that they are 
capable of working hard. Hence, the 
discrepancy is somehow reachable.

Discrepancy between 
actual and ideal 
selves

I don’t feel that I’m a loser. But I do feel 
that sometimes I am not as good as others 
too [S13, situation]

...people use double standards, they 
compare my weakness to other people’s 
strength [S11]

Students’ self-evaluation showed some 
feeling of ‘losing’, but overall, they did 
not perceive themselves as ‘the worse’. 
There are tendencies for arts stream 
students to compare themselves to oth-
ers who are better. 

Actual-self

Ideally, I have to be the best students at 
school, go study overseas, came back and 
become a prime minister (laughing)[S17]

Arts stream students tend to have their 
‘ideal-self’ as a socially functional 
person. Somehow, there are some hints 
that they don’t believe that they can 
make it. None of them talk about the 
effort they should have in order to be 
‘ideal’.

Ideal-self

I think we should all make our parents 
proud… in any way we can… but… I 
don’t know. I don’t think I could make it 
that way…[S12, situation]

The discrepancy between ideal and 
actual self were perceived to be very 
large, and there is no explanation on 
how to minimize it.

Discrepancy between 
actual and ideal 
selves

Analyses on students’ self-esteem revealed the 
fact that both groups have their own perspective 
in drawing their ideal-selves, and both groups are 
influenced by the society in order to evaluate their 
actual-selves. In general, arts stream students 
perceived that their actual-selves are less able to 
come closer to their ideal-selves. Science stream 
students perceived that their ideal-selves are 
more reachable. Thus, the third research question 
could be answered and explained. Science stream 
students possess higher level of self-esteem 
compared to their counterparts in arts stream, 
and the influence of teachers’ expectancy played 
important role in determining their self-esteem 
through teachers’ perceived behavior.

Discussion

Findings of this research could be summarized 
to a single statement that streaming practice in 
Malaysian public secondary schools played 
significant roles in determining students’ 
self-esteem through teachers’ expectancy. 
Streaming practice by school managements 
provided dispositions to the students by giving 
them attributes as ‘high-achievers’ or ‘low-
achievers’, the labels led the teachers to fall 
into correspondence bias, attributing students 
based on their streams. School managements set 
different goals and different programs to each 
group of students, and the overall situation drove 
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teachers to set different expectancies towards 
science stream and arts stream students, which 
eventually led them to behave differently in the 
classroom. Their classroom behaviours were 
perceived by the students, which then used 
the result of their perception to conclude their 
teachers’ expectancies. Students from science 
stream perceived that they were expected 
to have high academic ability while the arts 
stream students did not. Students from arts 
stream perceived that they were expected to 
have problematic behaviour while the science 
stream students did not. Differences of these 
perceptions led students to have different kinds 
of actual-self and ideal-self, followed by different 
discrepancies between those traits.

According to Larsen & Buss (2008), individuals 
tend to be influenced by their own personal traits 
in order to picture an ideal person. Thereby, 
influenced by their perception on the expectancy 
of their teachers (and other society members), 
science stream students pictured their ideal-
selves as a character with overall success (which 
is achievable by having academic excellence they 
believed they have), while arts stream students 
pictured their ideal-selves as a socially well-
functioned characters. Nevertheless, arts stream 
students still perceived that the discrepancy 
between their ideal and actual selves to be larger 
than their counterparts from science stream. 

These findings are in line with the theories 
of social cognitive (Bandura, 1997), theory 
of attribution (Heider, 1958; Stryker, 2002) 
and correspondence bias (Ross, 1977) which 
summarized that evaluation of oneself alone 
would not generate self-esteem; instead, it is 

how a person thinks others value him/her would 
generate his/her self-esteem. Other studies 
by Al-Fadhli & Singh (2006), Good (1981), 
Prihadi, et.al (2010), Slavin (2006), and Tong 
(2002) also noted that teachers assigned to teach 
academically-stronger students seemed to have 
lower expectations on the students than those 
who teach academically-weaker students. The 
latter presented findings were as well in line 
with the findings of this study, which showed 
that teachers tend to believe that science students 
are academically potential, while arts stream 
students are potentially be involved in discplinary 
problems. 

Results of this study supported the previous 
study in Malaysian context (Prihadi, et.al, 2010), 
which reported that teachers’ perceived behavior 
predicted students’ self-esteem. In this study, it 
was indicated that the discrepancy between ideal 
and actual selves of the students are related to 
students’ perception of their teachers’ behavior.

Conclusions 

However, findings of this current study indicated 
that arts students are in the same boat with 
science students in perceiving that their teachers 
are academically supportive. The difference 
between those two students group is that arts 
stream students perceived that their teachers 
expect them to be involved in disciplinary 
matters, while the science stream students did 
not. This difference is enough to elicit different 
level of self-esteem between two groups of 
students. 
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Furthermore, difference in patterns of self-
evaluation was indicated from the research 
findings. Science students tend to describe their 
ideal-self as a successful individuals, where 
academic performance are required to achieve 
such success. Arts students tend to describe 
their ideal-self as a well-functioning individuals, 
where their success are not neccessarily related to 
academic achievements. These different patterns 
indicates that science students obtained stronger 
beliefs in their academic potential, and it can be 
explained as the influence of their perception 
that teachers and the society believe in their 
academic abilities. On the other hand, even 
though arts students perceived that their teachers 
are academically supportive, they also perceived 
that their teachers believe that they are likely 
to be involved in disciplinary problems. This 
perception led arts students to avoid involving 
academic success in picturing their ideal-self. 
It could be concluded from this finding that 
arts students tend to have lower belief in their 
academic abilities. 

Practical Implications

Different approach is required in order to cater 
the difference between arts and science stream 
students in terms of their self-esteem and self-
evaluation patterns. Teachers should at least try 
not to let themselves biased by the dispositions 
given to the students by the school managements 
through their goal settings, programs, and 
the grouping practices. Understanding that 
students’ self-esteem levels are relied on their 
perceptions on teachers’ classroom behavior, 
balance between controlling students’ behavior 

and supporting academic achievement in both 
groups should be kept in existence. Due to their 
differences in term of academic ability, the 
instructional method might be different between 
high and low-achievers’ students; nevertheless, 
some efforts should be done in order to keep 
the students from perceiving that their teachers 
have no high expectancy toward their academic 
improvements. As previously mentioned by 
Ferkany (2008), some specific methods to 
improve the self-esteem levels of the students 
are as well important to take into consideration. 
Referring to a cross-regional study by Ding, Kuo, 
and VanDyke (2008), where school psychologist 
in Hong Kong have been involved in curriculum 
development, and provide services for students 
both directly and indirectly, it is suggested that 
educational or school psychologists should be 
involved in order to develop better approaches to 
be combined with the existing BCAG practices 
in Malaysia. 

Regarding their difference in picturing ideal-self, 
it is clearly indicated that there is a gap between 
science and arts students in believing their own 
academic abilities. Therefore, it is important 
to cultívate an understanding that arts subjects 
are not neccessarily mean less-important that 
science subjects. Teachers, students, school 
managements, and parents should be reminded 
that arts stream holds the same significance 
as the science stream, in terms of the future 
success. False belief that science stream 
students have higher potential for future success 
should be regarded as an obsolete concept. 
Successful individuals from arts streams with 
high academic achievements, namely lawyers, 
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psychologists, accountants, or social scientists 
should be highlighted and edified to the arts 
students, in order to let them have stronger belief 
that being in arts stream is not neccessarily 
means to have lower academic abilities. Overall, 
active participation of the entire educational 
stakeholders is important in order to develop 
higher equality for every students. 

Future researches

Research in similar field might be conducted in 
other countries that practice similar streaming 

system in their schools. Some extraneous 
variables that might influence the results that 
have been excluded in this study might as well 
be investigated. It would be as well considerable 
to include demographic factors such as gender, 
socio economic status, parenting styles, places 
(urban or rural area), temperament styles, and 
school status (government or private). Another 
important issue to be addressed is the stability 
of the streamed students’ self-esteem along 
the academic years, due to its importance in 
develop a higher understanding in elevating and 
maintaining students’ self-esteem.

References

Al-Fadhli, H., & Singh, M. (2006). Teachers’ expectancy and efficacy as correlates of school 
achievement in Delta, Mississipi. National Evaluation Institute Conference. Dallas: National 
Evaluation Insitute Conference.

Adnan Kamis, Chew, F. P. (1998, November 26 – 27). Peranan Sastera Kebangsaan di Dalam 
Pembentukan Integrasi Nasional di Dalam Kerangka Pendidikan. Kertas Kerja Seminar 
Pendidikan Kebangsaan, Universiti Kebangsaan Malaysia, Bangi.

Bandura, A. (1997). Self-efficacy: The excercise of control. New York, NY: Freeman.

Bogdan, R. &. (1992). Qualitative research for education. Boston: Allyn & Bacon.

Bogdan, R., & Biklen, S. (1992). Qualitative research for education. Boston: Allyn & Bacon.

Burns, R. B. (1982). Self-concept development and education. Dorchester: Holt, Rinehart, and 
Winston.

Byrne, B. M. (1988). Adolescent self-concept, ability grouping, and social comparison: reexamining 
academic track. Atlanta: American Psychological Association.

Chew, F. P. (2006). Pendidikan Kesusasteraan Melayu Di Malaysia dan Permasalahannya. Masalah 
Pendidikan, 143-157.

Cooley, C. (1912). Human Nature and the Social Order. New York: Scribners.

Coopersmith, S. (1967). The Antecedents of Self-Esteem. San Francisco: Freeman.



Journal of Educational, Health and Community Psychology
Vol. 1, No. 2, 2012

Prihadi Kususanto, Chin Sook Fui

118

Ding, Y., Kuo, Y.-L., & VanDyke, D. C. (2008). School Psychology in China (PRC), Hong Kong and 
Taiwan: A Cross-Regional Perspective. School Psychology International, 29, 529-548.

Ferkany, M. (2008). The educational importance of self-esteem. Journal of Philosophy of Education, 
42(1).

Good, T. L. (1981). Teacher’s expectancy and students’ perception: a decade of research. Educational 
Leadership, 38(5), 415-422.

Goodland, J. I. (1983). A place called school. New York: McGraw-Hill.

Hassan, A., Sulaiman, T., & Abiddin, N. Z. (2009). The requirement of grouping technique in 
English lesson in meeting the demand of philosophy of education in malaysia. The Journal of 
International Social Research, 294-306.

Hazri, J., Prihadi, K., & Hairul, N. I. (2010). Students’ Perception of Teachers’ Behavior in the 
Classrooms: Effect of between-class ability grouping practice in Malaysia. Journal of Applied 
Research in Education, 14(1). 87-94.

Heider, F. (1958). The psychology of interpersonal relations. New York, NY: Wiley.

Hendricks, K. B. (2009). The impact of ability grouping on the achievement, self-efficacy, and 
classroom perceptions of gifted elementary students. Walden University Journal.

Horrocks, J. E., & Jackson, D. W. (1972). Self and Role: A Theory of Self-Process and Role Behavior. 
Boston: Houghton Mifflin Company.

Ireson, J., & Hallam, S. (2001). Ability Grouping in Education. London: Sage.

Ireson, J., & Hallam, S. (2001). Ability Grouping in Education. London: Sage.

Jussim, L., & Harber, K. (2005). Teacher expectations and self-fulfilling prophecies: Knowns and 
unknowns, resolved and unresolved controversies. Personality and Spcial Psychology Review, 
9, 131-155.

Kulik, J. A. (2004). Grouping, Tracking, and De-Tracking. In H. J. Walberg, A. J. Reynolds, & M. C. 
Wang (Eds.), Can Unlike Students Learn Together? Grade Retention, Tracking, and Grouping 
(pp. 157-182). Greenwich: Information Age Publishing Inc.

Larsen, R. J., & Buss, D. M. (2008). Personality Psychology: Domains of Knowledge abou Human 
Nature. New York, NY: McGraw-Hill.

Maslow, A. (1954). Motivation and Personality. New York: Harper & Row.

Myers, D. G. (2008). Social Psychology. Holland, MI: McGraw Hill.

Oakes, J. (1985). Keeping Track: How Schools Structure Inequality. New Haven, CT: Yale University.

Önder, F. K. (2010). High school students’ career decision-making pattern across parenting styles and 
parental attachment levels. Electronic Journal of Research in Educational Psychology, 8(1), 
263-280.



Journal of Educational, Health and Community Psychology
Vol. 1, No. 2, 2012

Prihadi Kususanto, Chin Sook Fui

119

Othman Puteh (1995). Pengisian Dunia Sastera. Kuala Lumpur: DBP.

Prihadi, K., Hairul, N. I., & Hazri, J. (2010). Students’ Self-Esteem and their Perception of Teacher 
Behavior: A Study of Between-Class Ability Grouping. Electronic Journal of Research in 
Educational Psychology, 8(2), 707-724.

Rogers, C. R. (1980). A way of being. Boston: Houghton Mifflin.

Rosenthal, R. (2002). Covert communication in classrooms, clinics, courtrooms, and cubiclres. 
American Psychologist, 57, 839-849.

Rosenthal, R., & Jacobson, L. (1992). Pygmalion in the classroom: expanded edition. New York : 
Irvington.

Ross, L. (1977). The intuitive psychologist and his shortcomings: Distortions in the attribution 
process. In L. Berkowitz (Ed.), Advances in experimental social psychology (p. 102). New 
York, NY: Academic Press.

Rotter, J. (1990). Internal versus external control of reinforcement: A case history of a variable. 
American Psychologist, (45), 489-493.

Salinitri, D. (2006). Streaming in secondary schools: effects on students’ self-efficacy from the 
perspectives of the students, teachers, administrators, and counsellors. Windsor: University of 
Windsor.

Schwartz, J., & Kaslow, N. (2000). Psychological, cognitive, and interpersonal correlates of 
attributional change in adolescents. Journal of Clinical Child Psychology, 29(2), 188-198.

Sherina, M., Rampal, L., Loh, J., Chan, C., Teh, P., & Tan, P. (2008). Self Esteem and its Associated 
Factors among Secondary School Students in Klang District. Medical Journal of Malaysia, 
63(1), 26-30.

Slavin, R. E. (1987). Ability Grouping and Student Achievement in Elementary Schools. Review of 
Educational Research, 57, 293-336.

Slavin, R. E. (2006). Educational Psychology; Theory & Practice 8th edition. Boston: Allyn & Bacon.

Stryker, S. (2002). Symbolic Interactionism: A Social Structural Version. Caldwell, NJ: Blackburn 
Press.

Tong, H. S. (2002). A Comparison of the perception of teachers assigned to teach higher and lower 
ability group. Hongkong: University of Hongkong.

Woods, P. (1999). Successful Writing for Qualitative Researchers. London: Routledge.

Woolfolk, A. (2007). Educational Psychology 10th Editio. Boston, MA: Pearson Allyn & Bacon.

Yahaya, A., Suboh, A., Zakariya, Z., & Yahya, F. (2005). Aplikasi Kognitif dalam Pendidikan. 
Bentong: PTS Professional Publishing, Sdn. Bhd.


